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CF..APTER I 
THE PROBLEM 
Sta.tement of the Problem 
The purpose of this study is two-fold; namely, (1) to 
construct exercises to provide corr·ective and developmental 
practice in language in grades seven and eight, and (2) to 
determine whether the oral or the written practice is more 
effective in establishing habits of appropriate usage. 
The writer attempted to individualize the study of 
language usage by a job-sheet technique (see Chapter III). 
The exercises were designed to furnish the necessary repeti-
tion of items of English usage which needed the greatest 
amount of practice. These items were selected from four 
sources: the cumulative records of the school, papers sub-
mitted by the social-studies teacher, informal checking of 
persistent errors in conversation, and the results of the 
diagnostic test!/. These errors were much the same as those 
recorded by Blairg/ and Poole~ in the top percentage of 
errors to be attacked. 
y M. J. Nelson, Nelson's High School English Test, Form A. 
Houghton Mifflin Company, Boston, 1931. 
g/ Glenn M. Blair, Diagnostic and Remedial Teaching in the 
Secondary School, Macmillan Company, New York, 1946, P• 342 
1 
'ij Robert c. Pooley, Teaching English Usage, D. Appleton -
Century Co., Inc., New York, 1946, pp. 194-5. 
-1-
, . . 
Source 
The source of this problem is a long-felt need in the 
junior-high-school English program for more experience and 
practice in using forms which meet the standards of accepted 
usage. By providing this opportunity, the writer hoped to 
promote the growth of acceptable habits in speech and writing 
that would g~~e to each pupil a foundation for more effective 
communication. 
Def'ini tions .-
..... . ~ 
KennedyYdef'ines usage as "the practice of the art of 
speaking and writing". He says that good usage must take 
into consideration facts of' English grammar--proper pronuncia- I 
I tion of words, accepted spelling of words and suitable choice 
1 of words. It is with the use of most significant grammatical 
forms of words that this study is concerned. 
To understand adequately the intent of this study, an 
interpretation of the term "correct" English usage must be 
reached. The word "usage" is intended to mean syntax, which 
is the relationship of one word in the sentence to another. 
Syntax is the work that a word does in a sentence. For 
example, in the sentence, I am going to the game, I is the 
subject of the verb ~ going. In the sent~nce, He wi11 take 
me, me is the object of the verb will take. 
Just what is meant by "correct English usage"? Accord-
!/ Arthur G. Kennedy; English ' Usage, D. Appleton-Century Co., 
Inc., New York, 1942, pp. 2-3. 
3 
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ing to the National Council of Teachers of English the 
determination must rest upon these criteria; 
1. Correct usage must find its authority in the living 
language of today. 
2. It must recognize geographical variations and 
dialects. 
3. It must judge the appropriateness of expression to 
the purpose intended. 
4. It must recognize social levels of speech. 
5. It must take into a"ccount the historical development 
of the language. 
Poole# succinctly sums up "good" English as "that form 
of speech which is appropriate to the purpose of the speaker, 
true to the language as it is, and comfortable to speaker and 
listener. It is the product of custom, neither crrumped by 
rule nor freed from all restraint; it is never fixed but 
changes with the organic life of the language." 
Scope 
One hundred eighty pupils in the seventh and eighth-grade 
English classes of the junior high schools in Hampton, Durham, 
and Rye, New Hampshire, were used in this experiment. The 
groups were matched according to sex, mental age, and chrono-
!7 w. w. Hatfield, An Experience Curriculum in English, 
National Council()f Teachers of English, Monograph No. 4, 
D. Appleton-Century Co., Inc, 1935, p. 242. 
g( Robert c. Pooley; Teaching English Usage; D. Appleton-
Century Co., Inc., New York, 1946, p. 14. 
logical age. They were grouped as follows: forty-two girls 
were matched with forty-two boys to work in written communica-
tion; forty~three girls were matched with forty-three boys to 
work orally. Since the boys in the whole group outnumbered 
the girls by ten, they were included in the oral group for 
two reasons; (1) they pr~ferred the oral method, and (2) the 
writer believed that this method might prove more effective 
in establishing appropriate language patterns. Each group 
worked orally or in writing on practice material to form 
habits of accepted English usage in an attempt to determine 
which method provided the better command of usage. 
Nelson's ~ School English Test~ Form A!/ was admin-
istered November 2, 1949, to determine the needs of each 
pupil. Every pupil in both the written and oral groups 
worked on only those items of English usage in which he 
showed a weakness, _and eac? one was given training in the 
kind of oral and written expression - formal or inrormal -
which he needed to achieve his own purposes and to carry out 
his undertakings. 
The items of English usage practiced during the experi-
ment included: 
1. verbs 
a. troublesome verb forms 
b. agreement of verb with the subject 
1/ M. J. Nelson, op. cit. 
c. confusion of' .forms of' lie and lay 
Verbs practiced, listed according to .frequency 
error: 
1. do 6. begin 
2. see 7. go 
3. break 8. eat 
4. drink 9 • write 
5. .freeze 
The difficulty here is, of course, confusion of 
simple past tense and the past participle. 
2. pronouns 
a. correct case form 
b. agreement with antecedent 
3. adjectives 
a. distinguished from adverbs 
b. agreement with the noun modified 
o.f 
4. homonyms, arranged in order of frequency of error: 
1. to, too, two 
2. their, there 
3. its, it's 
4. right, write 
At the end of the experiment, a .four-minute tape record-
ing was made to check the progress of the pupils in the oral 
group. Each pupil spent two minutes on practice exercises 
and two minutes on original work. 
_,:; fj 
F ... . , 
Justi.fication 
It seems to be the opinion o.f many educators .from high-
school teachers through college teachers that results in the 
teaching o.f English in our schools are not satis.factory. For 
many years English teachers have been s~riving to raise the 
standards o.f spoken and written English. In spite o.f this 
.fact, every year our high schools are graduating thousands 
o.f students, many of whom have serious language disabilities. 
They cannot express themselves clearly and ~ccurately enough 
so that others can understand what is meant. 
Textbooks alone cannot provide adequate practice to 
correct errors and establish accepted usage as a habit. The 
slow-learning pupils need even more practice on .fewer items 
'! than the brighter ones if they are to reduce the number o.f 
I 
errors. 
General discontent with methods o.f teaching communication 
and the continued reappearance o.f errors in pupils' oral and 
written communication aroused in the writer a desire to 
experiment with a di.fferent technique in an attempt to improve 
the speech and writing of the pupil~ through the elimination 
of at least the most serious errors. 
6 
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CHAPTER II 
REVIEW OF RELATED RESEARCH 
Changes in Language 
It is the general belief that the mastery of good English 
is not only the most important asset of the ambitious, but 
also an obligation of every good citizen. Yet there is much 
eont~oversy regarding the acceptability of particular words 
and language forms. 
Fries!! notes four large types of differences in our 
speech. First, there are historical differences. Language 
forms of each age have differed in some respect from those of 
any other time. Constant change is the outstanding character-
istic of a live language used by an intellectually active 
people. I 
A second difference is regional. Some of these differ-
ences in language practices may be explained by the fact that I 
fashions in one community do not necessarily develop in others ] 
~ . . ~ . .. - . . . - "' . 
Regional differences show themselves more clearly in matters 
of vocabulary. 
Third, there are literary and colloquial differences. 
The language practices of conversation differ in many ways 
Y Charles C. Fries, American ~g,~!!h Grannnar, National Counci ' 
of Teachers of English, !'5. A:PPI9ron-~y, New York, 1940J 
pp. 6-15. 
from those used in formal writing. Many :familiar expressions 
occur practically only in conversational situations and are 
seldom found in literary English unleas tney appear in 
attempts to report conversation in writing. 
Fourth, there are social or class di:f:ferences. Language 
practices of separated social groups vary just as do the 
general social habits. Language forms and constructions not 
only fulfill the function of communicating meaning, but they 
also suggest the circumstances in which these particular forms 
and constructions are usually employed. The pronunciations 
and grammatical forms that a person u~es suggest that he 
associates with the social groups for whom these language 
forms are the customary usage, as well as communicate his 
meaning. 
Fries states that we must understand the meaning or 
"standard" English if we are to grasp the signi~icance of 
I 
social differences. I 
There was no "standard n English in England in the twelfth 
and thirteenth centuries. This situation changed in the four-
teenth and fifteenth centuries, when the English of London 
became "standard" English. He defines "standard" English as 
a local dialect which was used to carry on the major affairs 
o.f English life and which gained social prestige. 
In America there is no one recognized center~r social 
and intellectual affairs. The great distances between the 
8 
9 
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various parts of the United States made social contacts 
difficult in the early years of our country. If we ignore 
the differences that separate the speech of New England, the 
South, and the Middle West, there is a set of language habits 
in which the major matters of life in this country are 
carried on. This set of language habits, derived from an 
older London English, but somewhat different from it by its 
independent development in tJ::i.is country, is the "standard" 
English of the United States. It is "standardn because it 
is the particula·~ type of English used in carrying on the 
affairs of our people, and because it has become a social or 
class dialect in the United States. 
~ Friesll summarizes his discussion by saying that the 
idea of absolute correctness in accord with rules of grammar 
must be set aside, because these rules orten do not represent 
the actual practice of "standard" English but prescribe forms 
which are little used outside the classroom. 
; Second, schools must attempt to develop in every child 
0 
the knowledge of and the ability to use the "standardu 
English of the United States. 
As a result of the eighteenth century point of view 
great stress was laid upon the study of formal grammar. This 
emphasis lasted until the later part of the nineteenth century 
!/ Charles G. Fries, ~ cit., PP• 18-21 
\The second attempt to determine what English matters 
should be taught resulted from the emphasis put upon specific 
training. This attempt led to the demand for functional 
grammar rather than formal grammar. 
Educators of the early twentieth century believed that 
the first step was to discover what rules were broken and the 
relative importance of these rules. Emphasis was placed upon 
~astery by drill upon these items rather than upon knowledge 
of the rules. 
VThe third group of efforts in determining what English 
matters to teach consisted of attempts to challenge the 
traditional material and the conventional rules as valid 
measures of correctness. Most of the stress has been upon 
the elimination of teaching matters which do not have a 
validity based upon usage. By eliminating that which is no 
longer functioning, room is made for subject matter which is 
more vital to the pupils. Present-day educators are concerned 
with the growth of the child as an individual and attempt to 
teach the knowledge, skills, and understandings which provide 
an all-round education. 
J! According to Cross the aim of the schools is to prepare 
for living, not to teach all the curriculum needed only for 
college. English is in part a tool subject to use in oral 
and written communication. The tendency points toward a 
!7 E. A. Cross and Ellzaoeth Carney, Teachin~ English in ~ 
Schools, Macmillan Company, New. York, 193, PP• 25-~ 
:10 
reduction of time spent in formal composition and an increase 
of time for informal communication, both oral and written. 
Oral expression is breaking away from debate and addressing 
an audience and is develoP.ing as informal conversation, ex-
planation, and discussion. Letter-writing is now receiving 
necessary attention in the light of social need. 
The Commission on the English Curriculum!/ of the Nationa 
Council of Teachers of English is committed to the proposition I 
that instruction in the language arts finds its chief justifi-
cation in the contribution which it makes to the all-round 
education of children, young people, and adults. For this 
reason the Commission defines the objectives of English in-
struction . in terms of the major purposes of education, namely, 
(1) the cultivation of wholesome personal living, (2) the 
development of social sensitivity and effective participation 
in group life, and (3) preparation for vocational competence. 
In attempting to determine what materials should be in-
cluded in the English language program~ Leonardg/ consulted 
the following authorities: the Oxford Dictionary, Webster's 
New International Dictionary (second edition), Horwill's 
Modern American Usage, and the grammars of Jespersen and Cur.me. 
Two hundred thirty test expressions were divided into three 
y Commission on the English Curriculum, National Council of 
Teachers of English, Communication No. 7, p. 1. 
. ·I 
Sterling A. Leonard, Current · English Usage, National Council !\ 
of Teachers of English, 1932, English Monograph No. 1, 
pp. 13-21, 27-58. I 
ll 
j_i_ 
.1_2 
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groups; namely, (1) established, (2) disputable, and (3) 
illiterate, on the basis of their rating. In the"established" 
list such expressions are found: 
1. You'd better go slow. 
2. Will you be at the Browns'? 
3. This room is awful~~ cold. 
4. The kind of apples you mean are large. 
Items that were counted as established were those which 75 per 
cent or more of the judges had marked as appropriate to formal, 
literary, or colloquial English. 
Disputable usages were those about which the judges could 
not agree. The following expressions were found in the "dis-
putable" list: 
1 . None of them are here. 
2. It is ~· 
3. Who are you looking for? 
4. I. have got my own opinion . 
In the illiterate list are expressions similar to the 
following: 
1. The engine was hitting good. 
2. That ain't so. 
3. You was mistaken . 
4. John must of gone. 
Thus we see that a .ttempts to determine the materials to 
be taught in the English language program can be arranged in 
three groups. The first was based upon the study of formal 
I 
I 
II 
j 
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grammar with knowledge of the rules, and required much 
practice in classification, analysis, and parsing. 
The second group used ~e rules of conventional grammar 
as criteria of good English, and proceeded to determine what 
wer·e the common errors of both children and adults. From this 
-
study educators built up a program of teaching and tests made 
up of a large number of items for drill. 
The third group attempted to sift the items for drill and 
t o concentrate upon teaching to eliminate from the language 
of pupils those practices which are not used by "educatedu 
people. Educators assumed that only usage by the writers of 
literature or usage in the speech of those whose education is 
above question guarantees the satisfactory correctness of any 
item . 
Need for Teaching Mechanics 
Since language, both oral and written, is the means by 
which a child communicates with others, he should be made to 
understand the desirability of eliminating aspects which are 
not acceptable in order to express himself more effectively. 
His success in his work depends to a great extent upon his 
ability to organize his thoughts and to communicate his ideas 
and desires in an acceptable manner, both orally and in 
writing. As many opportunities as possible must be provided 
for the pupil to get practice in both forms of communication 
so that he will develop acceptable habits. 
j_3 
' 
McKeel/ lists three good reasons why pupils should be 
able to speak and write well: 
1. Inability to express oneself reduces chances of 
success in communicating with others. 
2. Language is a tool for learning. 
. .. -· 
3. Continued failure to achieve success in communication 
with others results in a feeling of insecurity and 
retards a. child's development of poise in dealing 
. with others. 
Smithg/ wri.tes in much the same vein when she says that 
half the battle is won as soon as the child understands that 
matters of usage are important to the effectiveness with which 
he ce.n do business through language . She thinks it is wise 
to put him as often as possible in situations where correct 
usage matters greatly to his sense of pride and to his sense 
of accomplishment. 
It seems to be the concensus that the principal cause of 
the weakness in oral and written communication is t he lack of 
adequate experience and practice in usi.ng acceptable forms. 
If this is so, it is important to provide many opportunities 
for pupils to use appropriate forms. By making a child aware 
of the value to him of developing acceptable habits of English 
1/ Paul McKee, Teaching Langrage in the Elementary School, 
National Society for the Study of Education, 43rd Yearbook, 
Part II, 1944, PP• 9-11. 
_4 
g/ Dora Smith, Teaching Language in~ Elementar~ School, 
National Society for the Study of Education, 43rd Yearbook, 
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usage, the teacher can, with adequate practice material, im-
prove this condition. 
McKee~states that there are many pupils at each grade 
level who have speci£ic language disabilities. He maintains I 
that these weaknesses should be discovered as soon as possible j 
and that appropr iate remedial teaching should be provided. 
Pooley~is o£ the same opinion. He writes that language 
habits established in early childhood lay an almost ineradi- j 
cable pattern of speech £or the remainder o£ life; consequentl 1 
the teaching of language in the early years is of paramount 
importance. For the large number of children who enter school 
with undesirable speech habits formed in the home environment, 
the chief task o£ the teacher is to substitute more desirable 
habits. Pooley admits that this is very difficult to accom-
plish, since, £or most children, the undesirable .habits are 
constantly reinforced by continued repetitions in the home. 
Two principles govern the teaching of usage in the early 
school years. 
1. To break bad habits and to substitute more desirable 
ones necessitates a very strict limitation on the 
number of specific items to be attacked in the 
elementary grades. 
2. The items selected £or mastery must be taught 
soundly and thoroughly in accordance with all that 
1( Paul McKee, ~ ~' P• 34 
g( Robert c. Pooley, ~cit., PP• 177~8. 
1_5 
v 
is knovm of the psychology of habit formation. The 
earlier a pupil with poor habits of usage can start 
on a remedial program, the better the chances of 
success in substituting acceptable habits in speech 
and writing for his incorrect ones. 
For many years educators have maintained that correct 
usage must come through habit rather than through the applica-
tion of memorized rules. As long ago as 1925, Shepherd!/ 
discussed two phases of teaching in an attempt to establish 
in pupils the right attitudes and habits toward correctness 
in speaking and writing. Ten years later another authorityg/ 
stated that the aim in teaching correct usage is habit forma-
tion, which is a matter of repetition, practice, and experienc 
with the a.c t to be learned. 
Asker's~ investigation shows that knowledge of formal 
grammar influences the ability to judge grammatical correctnes 
of a sentence and ability in English composition only to a 
negligible degree. It shows further that time spent upon 
formal grammar in the elementary school is wasted as far as 
the majority of students is concerned. 
J:l Edith Shepherd, 11An Experiment in Teaching English Usage 
to Junior High School Pupilsn, School Review (November, 192 ) 
PP• 675-84 
\ §/ w. w. Hatfield, An Experience Curriculum in English, 
National Council-of Teachers of English, D. Appleton-
Century Co. Inc., New York, 1935, p. 242. 
~ William Asker, "Does Knowledge of Formal Grammar Function?" 
School and Societ (January 1923), p. 111. 
:16 
Articles of more recent date inform us that "repeated 
and spaced habit-forming experiences are superior to formal 
rules and exercises." Pooley1/ believes that correctness 
cannot be taught through grammar to a junior-high-school pupil. 
He says that a child's speech will come about by providing 
new habits and an environment in which they will grow. 
' 2/ Raubicheck~ states that "it is generally accepted in 
progressive educational circles that good speech habits can 
be taught _and must be taught if education is to fit the child 
for life". 
Paintery emphasizes the great need for oral practice in 
English class to improve speech and to teach organization of 
material. She urges that we keep in mind the goals in all 
oral work - the enrichment of the individual and the building 
of responsible citizens. 
Smith~/ writes~ "No one is satisfied with results now 
being achieved in high-school English, least of all the 
teachers themselves. It is obvious from studies already 
summarized that the situation will not be improved by an in-
crease of emphasis upon English grammar. It is obvious too 
that the most serious deficiency in the teaching of English 
expression in the American high school today is that instruc-
tion about language is, in many instances, being substituted 
for actual practice in the use of the language." 
1/ Robert c. Pooley, ~ cit., p. 182. 
g( Letitia Raubicheck, How To Teach Good Speech, Noble and 
Noble, Inc., New Yorrc-;-193'4, p. 4-;--
'ij Margaret Painter, · "Ease in Speech", English Journal 
(September, 1947), p. 348. 
y Dora Smith, "English Grammar Again!" English Journal 
(October, 1938), pp. 643-9. 
l __ ----
From another source!( we learn that it is undoubtedly 
true that correct usage is the result of habit , and that 
grammatical forms with no habit formation are of no value. 
Kaulfer ' s views on the value of grammar as reviewed by 
Coo~ reveal the fact that we should start with language in 
action. Emphasis should be on helping students to find some-
thing interesting and vital to say and on creating situations 
that give reason for, and practice i n , saying it . He believes 
that mechanics of language should be introduced only as need-
ed, ·and that achievement i n l anguage shoul d be measured 
in terms of ability to perform. Vocabulary and grammar tests 
should be used exclusively to locate specific handicaps to 
successful performance . 
Place of Mechanics in the Curriculum 
Since children differ in their language patterns and 
abilities, and because they will not all be trained for the 
same types of work, the instruction in English usage should 
be individualized as much as possible . It is important to 
teach the kind of oral and written expression that each child 
needs to fit him for his place in life . Pupils whose level 
of usage in life will be informal should not be required to 
adhere to formal standards of English, However , since every-
Y Dorothy M. Kell, "Teaching Three Language Skills , " 
English Journal (December, 1950) , p . 555 . 
y Luella Cook, "Stanf.ord University Sets Us All Right , " 
English Journal (January, 1946), pp. 37- 40 . 
:1.8 
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writing, teachers should make every attempt to. help all pupils 
eliminate at least the most objectionable errors as listed by 
y . 2/ 
Blair and Poole~ • 
'Y Durrell states that in planning an analysis of language 
abilities upon which to base a program of instruction which 
provides for individual needs of pupils, the teacher must 
first se lect the skills and abilities to be taught during the 
year. Her next step is analyzing the needs of her pupils in 
regard to those abilities. 
Poole~ agrees that usage instruction should meet the 
individual needs, since all pupils do not require practice 
on the same items. Errors should be handled in small groups 
or individually as the need arises. 
He considers the junior-high-school years a critical 
period in a child's development because habits are readily 
formed or broken and ambitions aroused or crushed during \I 
these years. The transition period, when the child, awakening 'I 
to a social consciousness, wants to appear well among his 
fellows, is the time to add improvement of English usage to 
the list. He believes it is important that the ob jective 
or good language use arise rrom a felt need for positive ends, I 
1( Glenn Blair, ~cit., PP• 338-40. 
I g( Robert Pooley, ~cit., PP• 194-5. 
y Donald D. Durrell, "Caring for Individual and Group Needs ,n / 
National Society for the Study of Education, 43rd Yearbook, 
Part II, 1944, PP• 100-2. 
-===fl;-====o·-==·-=·----
rather than merely continued correction of faults . The battle 
is half won if we can make the child understand that poor 
English usage habits are· harmful to his social advancement . 
Blair!/ maintains that teachers of remedial English 
should concentrate upon eliminating serious errors in the oral 
and written communication of pupils , pather than those which 
are less serious and of a borderline variety . According to 
him a serious error i n English depends for the mos t part upon 
the situation. What may be acceptable on one occasion may be 
unaccept~ble on another, since the standards depend upon the I 
pupil's ability, home background, previous experience and plan1 
for the future. 
He lists the following as causes of language disability : 
1 . physical ailments 
2. inferior scholastic aptitude 
3 . lack of interest 
4 . previous failure 
5. poor language usage in home and community 
6. lack of sufficient practice on corr_ec t forms 
7 . lack of knowledge as to what good English is 
Investigations show that much more time is devoted to 
written composition than to oral, in spite of the fact that I 
we use oral communication more frequently than we use written . il 
I 
I 1/ Glenn Myers Blair, ~ cit ., ~ · 354. 
I 
20 
~--~--====-=-=~~====================== ----==-=~~~================-~~~==-=========9F======== 
Teachers must use the many natural opportunities that already 
exist as well as make more for pupils to express themselves 
orally. This oral expression should be a basis for written 
communication. If it is to be of any value, it mus t contrib-
ute directly to the efficiency of the child in his out-of-
school activities . 
As long as thirty-six years ago educatorsY believed 
there were advantages in stressing oral communication. The 
three which follow are listed in their bookl 
1. It is of practical importance. 
2. It tends to rivet the pupil's attention on the facts 
and usages of his native language in the most vital 
forms. 
3. The pupil will be greatly helped in his written w.ork 
by such oral communication. 
Because a child expresses himself in speech before he 
does in writing and much more often orally than in writing, 
2/ McKee~ believes a sound teaching of oral expression will 
lighten the load in teaching written communication. He 
asserts that if definite teaching of oral expression is begun 
at an early age, it will not only correct a bad speech habit 
more easily, but help to prevent the beginning of a new one. 
1/ George Carpenter, F. T. Baker, and F. N. Scott, Teaching 
English in the Elementar~ and Secondary School, Longmans 
Green & Co., New- York, 1 14, pp. 26-32 .• 
g( Paul McKee, ~ cit ., P• 29. 
Raubichec~ believes that speech education must progress 
along - two lines simultaneously. It must make it possible f'or 
the individual to develop an adequate and precise vehicle f'or 
the expression of' his ideas, hopes, and desires and, at the 
same time, achieve the greatest possible social ef'f'iciency. 
She thinks the speech program should aim to establish 
ef'f'ective social attitudes, impart the necessary information, 
and develop skill in the use of' oral language in all situa-
tions where speech is a f'actor. 
Bring/ stresses the f'act that speech is the ef'f'ort to 
make personality articulate and that no speech can be more 
ef'f'ective than the speaker. He gives two reasons f'or the 
failure to get proper speech training in school: 
1. It has been assumed that the student was receiving 
. ':.·· adequate training within the scope of the ordinary curriculum. 
2. If speech training was given, it was not given 
seriously. 
Trabue£/ also emphasizes the importance of training 
pupils to speak well, since many of the child's language 
difficulties have their origin in and are perpetuated by 
speech rather than by writing. 
Letitia Raubicheck, ~cit., PP• 5, 22. 
Joseph G. ~in, Speech and Human Relations, ~uc e Humphries 
Inc., Boston, 1946, pp.~4. 
M. R. Trabue, Teaching Language in the Elementary School, 
National Society f'or the Study of Education, 43rd Yearbook, 
Part II, 1944, P• 216 . 
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Gunn!l strongly recommends teaching only those points in 
English correctness which have a place in the course of study, 
and teaching them thoroughly so that "they stay taught". 
Mirrielessg/ recommends devoting more time to the essen-
tials by paring down functional grammar and making it a proces 
of thinking rather than one of memory. She too contends that 
we should teach the things they really need - verbs, pronoun 
ca.se, and writing complete sentences. 
According to Dawson'E/ we must try to establish socially 
acceptable habits by repeating, practicing, and experiencing 
the appropriate form until it becomes more natural and 
pleasant to the ear ~nd tongue than does the incorrect form. 
Broenin~ believes that any amount of drill in correct-
ing errors or revising the writing of others will not facili -
tate a child 's own speaking and writing. He must apply his 
knowledge to his own work if effective habits are to be formed. 
y M. Agnella Gunn, A Technique for Improving Basic Skills in 
English, University of Iowa Studies , Vol. 8, No. 7, 1934;-
P• 12. 
y Lucia B. Mirrieless , Teachin~ Composition and Literature 
in Junior and Senior Hi~~ Sc ool, Harcourt, Brace & co., 
New York, Irr43, pp. 76- , 246. 
~ Mildred Dawson, Teaching Language in ~ Elementary School, 
National Society for the Study of Education, 43rd Yearbook, 
Part II, 1944, PP• 167-8. ~ 
; 
!/ Angela Broening, Teaching Langua~e in the Elementary School, 
National Society for the Study o Eaucation, 43rd Yearbook, 
Part II, 1944, PP• 180-1. 
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It was Seelyl/ who said, "It is not more oral compositio 
that is needed, but an increaslingly conscious effort to im-
prove the speech habits and skills of the pupils in the many 
uses of discourse which already exist." He urges correlation 
of oral communication with social studies and science. 
Nearly twenty years ago CarmenischY recommended that 
time spent on mechanics be reduced to a minimum and that only 
the m0st useful items be given consideration, so that there 
would be sufficient time for developing power on the thought 
side of composition. In order to be certain that a skill 
has been mastered, she urged that we check carefully the 
written composition to see that the skill carries over from 
the practice exercises. 
Hook£/ recommends that teachers allow most oral work to 
grow naturally out of other class activities , and prepare 
short concentrated units for those phases that have no partic-
ular relationship to the other activities. He believes that 
considerable time must be given to oral language, since in 
life most people talk much more than they write . 
It is true that many opportunities for oral communication 
present themselves in the regular schedule, Much practice 
1/ Howard F. Seely, On Teaching English, American Book Co., 
1933, PP• 175-82. 
y Sophia Carmenisch, "A Program of Mechanics in Written 
Composition;' English Journal, (October, 1932) , PP• 618-22. 
3 ; J. N. Hook, The Teaching of Hfugh School En~lish, The ~ Ronald Press Compan New Yor 1956 • 3_6-7 . 
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may be given in the English class itself in discussion of 
literature , in giving reports, in reading prose and poetry, 
in choral reading, dramatizations, and in panel discussions. 
Field trips or trips taken by individual pupils offer innumer-
able topics for communication. 
Pupils are eager to talk about an article they have read 
or a good picture they have seen in connection with history 
or geography or an experiment in science . Let them talk when 
they have something in which they are interested and want to 
tell about it . Let a boy or girl interview a busines s man 
to get some information which the class needs for a pro j ect . 
Opportunities for improving written expression are 
equally numerous and varied. Almost every child in the grade J 
is eager to be editor of the school paper or to have his story ~ 
printed in the paper or to have his thank-you note the one to I 
I 
be sent in acknowledgement of a gift made to the school. 
11 
Seegers- maintains that teachers should encourage a 
pupil to talk when he wants to make someone understand or 
when he wants someone to share his interest . If the school 
extends the interests, provides the pupils with opportunities 
for their discussion, and stimulates desire to write about 
them, it has done much, not only for the growth in general , 
'but specifically for growth in language . 
1/ J . Conrad Seegers, "Lan~uage in Relation to Experience , 
Thinking, and Listening , National Society for the Study 
of Educ~tion, 43rd Yearbook, Part I I, 1944.-p7 ~ 
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- Fessenden!/ considers group recitation one of the great-
est speech activities that can be used in the classwork of 
any level. From the point of view of the elementary child and 
curriculum considerations alone, this activity affects the 
social and individual growth of each child. He asserts that 
conversational skill is, perhaps, the first speech art that 
both teachers and pupils should develop, for one who cannot 
converse, becomes lonesome even among friends. 
Smit~ writes of an interesting and worth-while experi-
ment which provided for much oral expression. Her students 
made a plan of study to involve experiences in the four 
language areas - reading, writing, speaking, and listening. 
~~e group was divided into committees, with a atudent chair-
man, a secretary, and a source material committee. This 
class worked on four topics: "Arts and Artists", "Music and 
Musicians", ''Drama and Actors", and "Current Events". There 
w.as oral communication on each topic with a two-page summary 
of the topics that were discussed in the study. The student 
chairman conducted the opening and closing of each class 
period according to parliamentary procedure, and the 
secretary kept a daily record of activities and assignments. 
!7 Seth A. Fessenden, Speech and the -Teacher, Longmans 
Green & Company, Inc. New York; 1946, pp. 120, 184. 
§/ Esther G. Smith, "Let the Pupils Do the Planning, tr 
English Journal, May 1943, p. 261. 
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Lemon and Buswell17 conducted an ~xperiment to secure 
data regarding the number and types of errors in oral English 
as compared with those in written English. Dictaphone records 
were made of informal conversation of twenty ninth-grade 
pupils and were analyzed as to types and number of errors as 
compared with an equal amount of written English of the same 
twenty pupils. 
Results showed twenty-one kinds of errors in oral English 
and fifteen in written English. The nature of the teaching 
problem as shown by the tables, ranges from pupils who need 
much instruction to pupils who require almost none. Seven 
types of errors appeared in oral English that did not appear 
in written. Types of instruction needed in oral English in-
eluded grammar, indefinite expression, sentence with no 
subject, sentence with no verb, indefinite pronoun-antecedent. 
Instruction needed in written English included the run-on 
sentence, indefinite pronoun antecedent, _misuse of preposition, 
and failure to use parallel construction. The writers report 
a low correlation (-.289) between errors in oral and written 
English, indicati~g a high degree of independence between 
these two factors. 
2/ Drogue- conducted an experiment to determine the type 
Y Ba..bette K. Lemon, G. T.. Buswell, "Oral and Written Express-
ion in Grade Nine", School Review, November 1943, p. 544. 
§/Walter G. Drogue, "A Study of Errors in Grammar in Prose 
Composition", Unpublished Master's Thesis, Boston University 
1948, PP• 25-7. 
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and number of errors in grammar made in writing by a 
specially selected group of high school student s . He found 
that the largest number _of errors made by both girls and boys 
was in the use of verbs. He reported that sequ ence of tenses 
proved the largest source of error, with the lack of agree-
ment between subject and predicate being second in number. 
Homonyms, particularly 1 there 1 for 'their' and 'to' for 
'too', were responsible for thirty-four of the errors in 
adverbs in this study. Other errors were reported to be 
cases of failure to use an adverb instead of an adjective. 
Pronoun errors were found to be less serious than were 
the errors on the misuse of verbs, adjectives, and adverbs. 
One half of all the pronoun errors in his study we r e caused 
by the use of the nominative form for the objective form and 
by pronouns without antecedents. 
Creative Writing 
The statement is made in An Experience Curriculum in 
English!/ that the most dangerous fallacy in the teaching of 
creative expression lies in the assumption that it is of 
importance to the "gifted" child only and is, therefore, only 
a frill, a bit of embroidery for the nregular course". The 
real object is the development of the pupils' capacity to 
value experience for its own sake and not for some utilitarian 
end or practical consideration. 
1Z w. W. Hatfield, ~cit. pp. 111-13. 
• .. s 
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The following specific objectives in stimulating 
creative expression are listed: 
1. To help pupils recognize the value of their own 
experience. 
2. To amplify the range of pupils' experiences 
3. To improve the quality of pupils' experiences by 
encouraging more discriminating observation 
4. To aid pupils to fit words to the details of 
experience. 
5. To help pupils discover suitable forms for the 
transfer of experience to others 
l' Cook=t believes there must be happy integration between 
learning through experience and learning through instruction. 
We must find a way to balance instruction about language with 
experience in using it. We should teach pupils to observe 
facts rather than to write words, and we should train them to 
put their observations in good form in order to communicate 
with others. 
Thistleg( says the imaginative and appreciative instincts 
are at their peak at the junior-high-school level. Self-
expression is the dominant trait, and this is the time to 
harness the so-called restlessness of this age level and to 
1J Luella Cook, 11Wha t Kind of Lesson Is Best Sui ted to 
Language Development?" English Journal, (May 1943), pp. 138-4 • 
g/James s. Thistle, "Creative English in Junior High School~ 
Education, Webruary 1945), pp. 341-4. 
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direct it through expression into the proper channels. 
Warrine~ writes of an experiment which solved, partially 
at least, the problem of working for creative power with a 
class which was low .in ability to handle mechanics. Students 
in the tenth grade who failed a hurdle examination in mechan-
ics were required to take a special course in basic skills 
the next year, with the exception of those who were mentally 
incapable. He reports that the value lies in the fact that 
the students ip the tenth grade get down to business and 
master the basic mechanical skills in order to avoid remedial 
class the next year. In the one year there was an improve-
ment in 3.8, twice that of the three preceding years. This 
would not be significant if the gain were lost, but a test 
showed that the gain was increased to 4.8 at the end of the 
eleventh year. 
Teachers want to see their pupils grow in creative power, 
but they are forced to spend much time on mechanics, because 
the basic skills are not always mastered. 
Nurnberg'sg/ opinion is that writing compositions should 
be fun, and as long as it is not, we are not teaching it as 
well as it should be taught. For young ideas to shoot, 
ground has to be plowed up, seeds must be planted, and the 
y .Tohri E. Warriner, 11Hurdling "English Mechanics", English 
Journal, (October 1946), PP• 447-50. 
y Maxwell Nurnberg, "Improving High School Composition·~ 
English Journal, (May 1944), PP• 243-7. 
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sun must shine, He thinks that pupils should write real 
letters to business houses, newspapers, radio stations etc. 
In this way the pupils get real replies, get their own letters 
back with corrections on them. How right he is! 
Struebin~ has a good suggestion in her article on 
gett ing pupils to write a short paper that is really well 
written rather than a long story with errors. She believes 
that a creative-writing scrapbook is one answer. 
According to Stuar~ children want to describe what they 
see, but they don't realize that they need to learn to see 
what they describe. They should make use of resources at 
hand for topics on which to write. They must see first hand, 
not from what they read. Stuart believes that actual and 
accurate observation is necessary, and that it is the business 
of the teacher of composition to lead pupils to be seers and 
interpreters of what they see. She thinks that we should 
spend several days on simple sketching of actual observation 
with teacher and pupils asking questions and discussing. 
Next the pupils write what they saw or heard and what they 
thought at the same time. 
Hitchcock'sYide.a is much the same. His concern is with 
!J HelenS. Struebing(! - nstimulating Creative Writing in the 
Junior High School', English Journal, (October 1946), 
PP• 445-7. 
§/Mrs. Milo Stuart, "TeachingYoung Writers To Be Seers", 
English Journal, (May 1943), pp. 253-6. 
y Alfred M. Hitchcock, · Breadloaf Talks on Teaching 
Henry Holt & Company, New York,-r927,-p. 120. 
!I Composition, 
II 
the mental processes which come before expression more than 
with the mechanics and craftsmanship of expression. He be-
lieves that pupils should be taught to regard composition as 
adventures in cargo-getting and reco~mends that we increase 
the time allotted in and out of class to preparation. The 
class should work together day after day, not in writing but 
in getting ready to write, getting subject matter, exploring, 
collecting, and arranging. He suggests experiments that 
bring into play all the mental activities, so that the pupils 
discover through the senses alone all there is to know about 
a flower, for example, or a shell. The chief purpose is to 
train pupils in all processes ·Which are pre para tory to ex-
pression. 
It is McKee's!! belief that from the point of view of 
instruction in speaking and writing, the pupil should be 
taught to read over his first draft to find his own errors 
and make the necessary changes. It is by ~his proofreading 
and rew.ri ting that he learns to write well. McKee says: that 
the pupil will often need help from the teacher and that such 
help must be more than red marks on the paper where the errors 
occur. AdeqU.a'te help will involve the raising of questions 
which will lead the pupil to see what needs to be done to 
improve the writing. 
1/ Paul McKee, ~cit., pp.-34-5. 
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Conradl/ states that there are three valuable things to 
be done in each writing session: there are questions to be 
answered; there is student writing to be discussed by the 
class; and there is instruction to be given by the teacher. 
The latter should choose papers to be · read in which there are 
problems that confront many pupils . Conrad thinks that this 
reading and discussion of papers when the writers can listen 
critically to their own work is probably the most important 
value from this kind of class procedure. 
"Pupils don't like to write. Why?" asks Lyman?/. She 
suggests possible reasons for this situation. It might be 
that teachers fail to realize the limitations of pupils' 
knov'lledge and experience. Another possibility is the red 
marks which indicate mistakes that must be corrected and the 
paper rew.ritten, or it could be self-consciousness. She 
admits that there is a real problem in coordinating mechanics 
of grammar with the art of writing. To overcome self-con-
sciousness in writing themes, she recommends that we give the 
pupils opportunities to write sentences on reading what they 
have done, before we assign themes. 
Hoo~ emphasizes the necessity for teachers to help 
each student reach the highest level possible for him. He 
1/ Lawrence Conrad, Teaching Creative Writing, D. Appleton-
Century . Co., Inc., New YorK 1937, pp. 45-51 
y Helen s. Lyman, "Meeting the Theme Writing Difficulty?", 
English Journal, (June 1943), P• 341. 
~ J. N. Hook, The -Teaching of High School English, The 
Ronald Press Co., New York, 1950, pp. 292-3. 
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suggests additional work to overcome their individual troubles. 
For instance, if one has faulty reference of pronouns, give 
him sentences to clarify. Each student can be given a follow-
up assignment from which he will derive benefit. This device 
has the added value of discouraging carelessness. 
LaBrant1/ reminds us that informal conversation should 
begin early in the school life of a child and continue through 
high school. Students will discuss books, radio programs, 
plays, movies, and lectures. An effort should be made to have 
everyone make some contribution and share in the conversation. 
We should remember that language grows best through 
activity, that the English program is one primarily of develop-
ment and growth, and that the strongest motivation for improve-
ment is the desire to say something of importance well. The 
primary aim must be constructive, active use of language. The 
first emphasis should be on what the speaker has to say; method 
is secondary. 
Conclusions of Research 
An analysis of studies relating to English usage indicates 
that there are several levels of usage, that language habits 
are acquired and become established through social imitation . 
The child has learned the language pattern of the home long 
before he goes to school. Although he is in school much of 
IY Lou LaBrant, We Teach English, Harcourt, Brace & Company, New York, 1951; p. 111, 134. 
his time during the day, he still spends many hours at home and 
with his school friends, who are likely to have the same speecr 
habits. A teacher must take the child where he finds him and 
attempt to break any poor speech habits he may have by sub-
stituting the appropriate ones. 
It is important that pupils be able to think clearly, to 
organize their thoughts and to express themselves in an accept-
able manner . Ability to do this requires knowledge and appli -
cation of forms which are acceptable. If pupils are to speak 
and to write according to the standards of the time, they must 
have plenty of purposeful practice . 
It is the belief of most educators that correct habits 
. will be formed more effectively through oral than through 
written practice . Since oral con~unication i s used much more 
frequently than written, more time should be devoted to the 
improvement of speech. To be most effective the materials of 
instruction must be related to the basic goals of each pupil . 
The child must see his need for improvement and must really 
want to improve . Habit formation is achieved more economically 
when the pupil has clearly in mind what he is to learn and has . I 
~. keen desire to form the habit . 
Several conditions are necessary if acceptable speech 
habits are to be formed . The teacher must make the child 
understand that matters of usage are important to insure 
success in communication with others . The teacher and pupil 
must have definite goals and work together to attain them and 
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measure his progress. The pupil must have a feeling of satis -
faction that comes from a task well done and from commendation 
of teacher and cle.ssmates. Most important of all, however, he 
must feel that the responsibility for his ovm improvement is 
his. 
In attempting to improve the command of English usage in 
the junior;..high-·s chool, we should limit the items to be studiel 
in order to emphasize the most objectionable errors rather 
than those of a borderline variety. The more flagrant or 
persistent an error is, the more important it is to eliminate 
it. Teachers must, howeyer, make allowance for the flexibilit~ 
. in the use of the English language. They must recognize the 
fact that it is not constant, but ever changing . 
It is advisable to put usage instruction in natural 
settings calling for natural use of language in speech and 
writing. The work toward improvement in English usage must 
go on constantly throughout the school program. Usage must 
be checked, not only in English classes but in all classes. 
Every teacher in the system must require the pupils to speak 
and write according to accepted standards; otherwise accept-
able habits will not be formed. It is the responsibility of 
all teachers to see that pupils grow in language power through 
development of careful habits of expression and the practice 
of acceptable forms . This is as it should be, since the 
quality of oral and written expression determines to some ex-
tent the progress of the pupils in other subjects . 
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Elimination o~ unacceptable patterns should not be an end 
in itsel~, however. The problem is not merely teaching 
acceptable ~or.ms , but it is one o~ building up such an ex-
cellent attitude toward good usage that a pupil will not 
allow himself to deviate ~rom accepted patterns because o~ 
-
goals he has set ~or himsel~ and also because he respects the 
good opinion of his classmates. 
The program should be such that it will prepare the pupil 
to take his place in the world o~ work, extend and broaden his 
interests, and help him to enjoy the ~iner things in li~e. It 
should teach him to think clearly and express himself e~~ec-
tively; it should help him to cultivate a good all-round living 
in which he takes an active part. 
The goals of instruction in English are, in the main, the 
same ~or all young peop+e - the improvement in the use of 
English ~or the individual concerned. The heights attained 
will vary with the individual need. They will be determined 
by the ability and background of the pupils and of the teachers 
who attempt to guide the way . For some, progress will be slow 
and the standards achieved comparatively low. 
Teachers o~ English must be aware o~ the differences that 
exist in their pupils and train all, not only in mechanics o~ 
writing and speaking, but also in the development of knowledge, 
attitudes, understandings, and interests which will furnish 
them with ideas. They must make their pupils aware o~ the 
world around them - nature, people, and ideals. Pupils must 
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;r be train-: d t: ob::rv~ and interpret life, to evaluate ex--
periences, to organize their ideas, and to make decisions. 
It is the teacher's task to see that each activity 
provides opportunities for practice in speaking and writing 
which the pupils should have at the particular grade level 
and see that they develop desirable a.tti tudes and habits. 
Since both oral and written communication play such an 
important part in the life of every individual, it is impera-
tive that we provide our pupils with as many opportunities as 
possible for practice in expressing themselves adequately and 
in using language which is acceptable in this day. It is 
important too that this language study be based on the needs 
of the individual. 
_ _j 
38 
-'-'----'~-'-=--=-
CHAPTER III 
PLAN OF THE EXPERIMENT 
Population 
One hundred eighty pupils of the seventh and eighth-grade 
of the junior-high schools of Hampton, Durham, and Rye, New 
Hampshire, were u~ed in this experiment, which was conducted 
by three teachers. 
On November 2, 1949, Nelson's High School English Test, 
For.m Al/ was administered to the pupils of the seventh and 
eighth-grades in the t~ee schools by the regular English 
teacher in each school. The results of this diagnostic test, 
together with the pupils' records, which covered a two-year 
period and consisted of a list of language inadequacies taken 
from English papers, from papers Jgrovided by the social-
studies teacher, and from oral communication, were used as a 
basis for the corrective work to be done during the experiment 
A sample of the test may be found in Appendix. 
The six classes in the three schools w.ere divided into 
four sections as follows: I 
1. an oral group of boys totaling 53 in the three school1 
2 .• an oral group of girls totaling 43 in the three schoo~ 
3. a written group of boys totaling 42 in the three 
schools 
1/ M. J. Nelson, Nelson's High School English Test, Form A, 
Houghton Mifflln Company, Boston, 1931. 
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4. a written group of girls totaling 42 in the three 
schools. I 
The oral and written groups were equated according to sex 
mental age, chronological age, and scores of diagnostic test. 
A boy and a girl were matched in this way at different levels 
~rom the highest to the lowest, so that each group had the 
same-range of abilities. Each pupil was assigned to the group 
in which his teacher thought he would derive greatest benefit. 
Construction -of Job-sheets 
I 
The practice material for this experiment was in the form ! 
of job-sheets. A job-sheet consisted of a set of sentences -
30 in most cases, although the number varied according to the 
difficulty of the item. Each of these sheets covered one of 
the seven items on which we were working to establish habits 
of good English usage. 
There were job-sheets on the verbs below listed according 
to frequency of error : 
lie freeze 
begin 
break 
do eat 
see write 
drink 
Three job-sheets were given to each of the following: 
correct use of pronouns 
correct use of adjective and adverb 
40 
agreement between subject and predicate 
homonyms 
There was one job-sheet on agreement of an adjective and 
noun modified, and on agreement between pronoun and antecedent 
The job-sheet materials, which were prepared by the 
writer, were based on the diagnostic test given at the be-
ginning of the experiment, on the cumulative record of errors 
for each pupil, and on the informal checking of errors in con-
versation. 
=~------- ================----======~-~-=-=~ ==4r========= 
TABLE I 
TOTAL AREAS TO BE STUDIED 
Subject Pronoun Adjective Adjective Pronoun & Verb forms Predicate usage or noun ·antecedent Homonyms Agreement Adverb agreement 
. agreement 
lie, lay Predicate with I, me good, well this, that his, their their, there he, him and with 
lay, laid 1. compound she, her other pairs kind to agree in its it's 
subject we, us for correct ----r 
lain, laid they, them choice of ~ number with to, too, two 2. either • • or as word 
lying, laying ~ noun to write, right 3. collective subject adjective 
broke, broken noun with verb braljld which it 
object of of senses 
doesn't don't 4. you preposition to denote style refers 
a quality 
did, done 5. singular object of of the 
subject and verb subject. these, those 
saw, seen phrase having with 
plural noun after verb 
drank, drunk "ben kinds 
6. singular nouns 
froze, frozen ending in "s" types 
began, begun makes 
went, gone brands 
ate, eaten stfes 
wrote, written 
This table includes the various language diffic~uties 
selected for study. The verbs are listed according to 
frequency of error. In the case of lie and lay the difficulty 
lies in confusion of the two verbs. In the other verbs the 
errors are caused by confusing the simple past tense with 
the past participle. 
Errors in case of pronouns occur mainly when the pronouns 
are compound. 
The homonyms listed were chosen because they were the 
ones in which the greatest number of errors occurred. 
In making the job-sheets, sentences were given which 
were similar to those in which errors had occurred in the 
pre-test, in the cumulative records, and in conversation. 
Each pupil worked on only those items in which he showed a 
deficiency. 
Procedure 
The regular teacher of seventh and eighth-grade English 
conducted the experiment in her school. The work in this 
experiment was done in two 45-minute periods one day a week 
for twenty-five weeks. As much of the first 45 minutes as 
was needed was used for instruction in whatever job-sheet 
materials the various pupils were working. The remainlng 45 
minutes or more was spent working orally and in writing on 
the materials on which they needed practice~ 
As exercises were completed, they were corrected usually 
by the teacher working with the pupils individually and making 
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any necessary explanations. Occasionally pupils would correct 
one another's work which was checked later by the teacher. 
When a pupil received a score of 100 on a sheet, he 
went on to another in which he showed a deficiency until all 
the items requiring practice were satisfactorily completed. 
Pupils of low ability were allowed to go on when they had 
made improvement suited to their level of ability. When a 
boy or girl had completed a sheet but had not mastered the 
item, he received more instruction on that item and did an 
additional sheet and in some cases two. 
The first retention test was given December 20th, seven 
weeks after the experiment was started. Any pupil who made 
errors on job-sheet materials in which he had scored 100, was 
given more instruction and repeated the sheet, or sheets, in 
which errors occurred. The work continued according to this 
pattern until May 23rd when the second retention test was 
given • . 
The retention test which had been scheduled for March 
was omitted as the regular standard achievement test~ere 
given on March 13th and 14th. 
When a pupil had a score of 100 on all the job-sheets, 
he began to do some original writing. A pupil whose ability 
was low was allowed to do original work when he had made 
improvement suited to his ability. Since their level of 
I I 
1/ Metropolitan Achievement Tests, Advanced Battery - Complete~ 
Form R, World Book Company, Yonkers- on- Hudson, New York. 11 
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type of work as that done by the brighter pupils. The former 
felt that it would be of greater advantage to them to be able 
to write a good letter of application, other types of business ! 
letters, friendly letters, and book reports. The brighter 
pupils wrote stories, descriptions, expositions, and character 
sketches. The creative work was carefully checked to deter-
mine whether or not there was a carry-over into the composi-
t i ons of improvement in English usage and in content. 
In an attempt to get the best quality of work possible 
from the pupils, the writer suggested a creative-writing 
scrapbook. Struebin~ thought this might be one answer to 
the means of getting better composition . The three teachers 
made it clear to their pupils tha t only the very best writing 
would be included in the scrapbook. 
Another device which kept interest running high and 
served as excellent motivation was a grammatical baseball 
game in which the boys were pitted against the girls. An 
er ror co~mted as one strike; three strikes made an out . The 
side which made the smaller number of outs was the winner. 
Pupils in the oral group had an opportunity to make a 
recording. It seemed that a split third of the group would 
give a f~irly representative picture. Those taking part wera 
selected from all levels of ability . Unfortunately on the day 
y Helen s. Struebing, ~ cit., p. 446 . 
. :- I 4-.6 
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that the recorder was available only eighteen of the writer's 
group were present. A four-minute tape recording was made 
of the work of each pupil in this group. One half of the 
time was spent on sentences covering the job-sheet materials; 
in the remaining two minutes each pupil talked on any subject 
in which he was interested. 
Those who worked in the oral group were given oppor-
tunities for oral communication every day, and sometimes 
several times a day. There were three talks in the writer's 
group which deserve mention. 
In the spring one of the boys spent a weekend' at a. far.m 
in Vermont, where he attended a sugaring-off. When he came 
back to school, he fashioned from modeling clay all the equip-
ment that was needed to demonstrate the complete process of 
making maple syrup and sugar. He took the class through each ' 
step, making detailed explanations as he went along. The 
s weetest part of the story came at the end, when he presented 
a large square of maple sugar to everyone and a pint of syrup 
to the writer. The pupil was asked to give the demonstration 
in t wo classes and received a good report of his talk from the 
teachers of each class. 
A second boy brought to school a puppet theater and 
puppets which he had constructed and gave a show in assembly 
period. In a well organized and well delivered talk he ex-
plained how the puppets were made and how they were worked. 
========~-- -----=========================================~-
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The third boy, who is fairly well informed about historic 
houses in Portsmouth and surrounding towns, gave a talk and 
showed pictures of them to the New Hampshire Club. He had 
pictures of beautiful old doorways, mantels , winding stair-
cases, and wall paper. He spoke on the Jackson house, the 
Pierce mansion, the John Paul Jones house, Wentworth-Gardner, 
and Ladd houses. The teacher in charge of the meeting re-
ported that his talk was interesting, informative, and well 
done. 
- ;-- ---~===========---=#==== 
Series 
A 
B 
c 
D 
E 
F 
G 
TABLE II 
COMPREHENSIVE LIST 
1 2 
OF CONTENT OF JOB-SHEETS 
Number of 
Content Sheets in 
Series 
Correct verb forms 13 
Agreement between subject 3 
and predicate 
Correct pronoun usage 3 
Adjective or adverb 3 
Agreement of adjective 1 
with noun modified 
Agreement of pronoun 1 
with antecedent 
Homonyms 
their, there 1 
its, it's 1 
to, too, two 1 
write, right 1 
Number of 
Items 
(sentences) 
390 
88 
90 
82. 
25 
20 
30 
20 
18 
10 
Table II shows the content of job-sheets used in this 
experiment, the number of sheets, and the number of items. 
-1 Sample job-sheet may be found on page ~p11ow1~g . 
... I 
p Complete series will be found in the Appendix 
?1 - 134. 
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Supply the form of the pronoun t hat will make the sentence correct. 
1. (he, him) (I, me) • 
2. ( ~'fe, Us). 
3. (she , h~r) (I~ me). 
4. (he , him)( I, me). 
5. (I • me). 
6. (she , her). 
7. ('we , us). 
8. (He, Him) (I, Me). 
9~ (she, her). 
10. (he, h im). · 
11. (I, me). 
12. (I, me). 
13. (she, her)(he, him). 
14. (she, her )(I, me ). 
15. (we, us). 
16. (he, him). 
17 . (he, him) (I , me). 
18. (she, her). 
19. (I, me). 
20. (she , her). 
21 •. (he , him). 
22. ( he, him)(I, me). 
23. (she, her) (I , me). 
24. (we, us). 
25. (he, him)( I, me). 
26. ( she, her) (I, me). 
27. (she, her). 
28. (he, }lhn)(I, me). 
29. (we, us). · 
30. (she, her )( I, me ) • 
This candy is for and 
girls will stop for you. 
May amd rehearse the play? 
Everyone went except and 
Ellen rode with Jane and 
This is a good pictu~e of 
Will you p.;o swinuning with 
and her brother. 
p.;irls? 
and 
It was 
joined the Dramatic Club. 
who made the fudge. 
Aren't you and ___ too young to go alone ? 
Ted wi 11 take you and to the circus. 
Dad bought a canoe for N'ed and 
Shall you invite and to the party ? 
The art teacher sent and to the office. 
She told girls to be ready at noon. 
'Nas it who won first prize? 
Will you sit between and 1 
May we go with you and ? 
He vrrote to Dick and 
The best dancers are and her brother. 
Did you and __ finish your model airplane s? 
May and study spelling together? 
Dot's f ather took and deep-sea fishing. 
Some of __ boys cleaned the gym. 
The bus le ft wi thout and 
Everyone has ~one except and 
Her brother and are in charge of the program. 
You ar6 to march behind and 
The mayor shook hands with boys• 
.All the gir ls were kni ttinp,; e xcept and 
ANSWER SHEET 
1. This candy i s for him and me . 
2. We girls wi ll stop for you. 
3. Ma.y she and l rehearse the play? 
4. Everyone went except him and me. 
5. Ellen r ode with Jane and me. 
6. Thi s is a good picture of her and her brother. 
7~ Will you go swimming with ~ girls? 
8. He and l joined the Dramatic Club. 
9. I t .was sh e who made the fudge .. 
10. , ren' t you and h too young to go alone? 
11. 'red will take you and me to the circu s~ 
12. Dad bought a canoe fo r Ned and me. 
13. Shall you invite her and him to the party? 
14. The art teacher sent her and me to the office. 
15 . She told ~ girls to be ready at noon. 
16. ~as it he who won first prize? 
17 8 Will you sit between him and me? 
18 . May we go with you and her? 
19. He ~~ote to Dick and me. 
20 . The best dance rs are she and her brother . 
21. Did you and he finish you r model airplanes? 
22. May he and I study spell ing together ? 
23. Dot 's f athe r took her and~ deep-sea fishing. 
24. Some of us boy s cleaned the gym. 
25. The bus left without him and me. 
26. Everyone ha s gone except her and me. 
27. Her brother and she are in charge of the program. 
28. You are to march behind him and me . 
29 8 The mayor shook hands with ~ boys. 
30 . All the ~irls were knittin~ except her and me. 
Pupil 
1 Girl 
: 2 Girl 
3 Girl 
4 Girl 
5 Girl 
6 Girl 
TABLE III 
ORAL GROUP A (I. Q. 130-140) 
COMPARISON OF SCORES OF GIRLS AND BOYS 
% % 
I.Q. Gain Loss Pupil I. Q. 
140 40 1 Boy 140 
139 19 2 Boy 139 
139 19.5 3 Boy 137 
138 20.8 4 fuy 137 
137 29.2 5 fuy 136 
135 15.3 6 fuy 134 
7 Boy 131 
8 Boy 130 
9 Boy 136 
% % 
Gain Loss 
18~7 
0 
29.2 
17.6 
20.4 
4.1 
5.1 
14.8 
0 0 
The above table shows a comparison of the gains made by 
the girls in the oral group (130-140 I. ~ .) with the gains 
made by the boys in the same group. It will be noted that 
the girls at this level made greater gains than did the boys. 
The number of boys ex ceeded the number of girls by three. 
4-.9 
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Pupil I.Q.. 
1 Girl 119 
2 Girl 119 
3 Girl 118 
4 Girl 118 
5 Girl 117 
6 Girl 116 
7 Girl 116 
8 Girl 115 
9 Girl 113 
10 Girl 112 
11 Girl 112 
12 Girl 111 
I 
, _ 
TABLE IV 
ORAL GROUP B (I.Q,. 110-119) 
SCORES OF GIRLS AND BOYS 
0 % 
Gain Loss Pupil I.Q,. 
·-----
12 1 Boy 119 
5.2 2 Boy 119 
26.8 3 Boy 118 
16.3 4 Boy 117 
12.7 5 Boy 116 
23.9 6 Boy 116 
14 7 Boy 115 
18.3 8 Boy 114 
25.6 9 Boy 113 
15.5 10 Boy 113 
22.5 11 fuy 112 
12.5 12 Boy 112 
13 fuy 111 
14 Boy 110 
15 Boy 110 
16 Boy 110 
% d / 0 Gain Loss 
7.4 
23 
10 
12.2 
18.7 
18.9 
5~5 
16 
18.7 
18.5 
0 0 
18.8 
21.4 
10.2 
8.3 
0 0 
i Table IV shows a comparison of gains made by the boys 
_j . -and girls working orally at the 110 to 119 I.Q.. level. The 
- -=- - ,-· -=---
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difference between the gain made by the girls and that made 
by the boys was not so great as the difference in the 130 
I.Q. group. In the latter the average gain of the girls was 
23.9% and the avera.ge gain of the boys was 6.81&. In the 
110 to 119 I.Q. group the girls had an average gain of 17.1%; 
while the boys' average gain was 12.9%. 
Pupil I. Q. 
1 Girl 86 
2 Girl 84 
3 Girl 81 
4 Girl 72 
5 Girl 72 
TABLE V 
ORAL GROUP C (I.Q. 72-87) 
SCORES OF GIRLS AND BOYS 
-% Gain 
32.3 
21.6 
37.5 
17.5 
34.6 
Pupil 
1 Poy 
2 Eoy 
3 Eoy 
4 Eoy 
5 Eoy 
6 Eoy 
;;. 'licJOl c~ Ec! ucatiog · 
Library .---- " . 
I.Q. G~in 
87 17 
85 17.2 
80 21.6 
75 11.4 
74 24.8 
72 216 
I 
i 
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pre-test- were very low. The pupils were determined to 
improve and, in many cases, made commendable gain. The 
average gain of the girls in this group was 28.7%; while the 
average gain of the boys was 51.2%. This high average was 
occasioned by an initial score of 6 on a test of 60 sentences 
and a final score of 19 on the same test. 
A comparison is given of the gains made by the girls 
and those made by the boys, working orally, at three levels. 
It seemed that a group selected from a high level, one from 
a low level, and an average group would give a representative 
picture by which to determine whether accepted habits of 
speech were formed more quickly by girls or by boys. From 
this comparison it will be noted that the average gain of 
the girls is higher than that of the boys at the high and 
average levels. 
Results were analyzed by comparing the score of each 
pupil in the diagnostic test with his final score at the end 
of the experiment. The test given at this time was Nelson's 
Testg/ Form B instead of Form A. In some cases the gain was 
slight because the first score was high, thus leaving little 
opportunity for gain. 
1/ M. J. Nelson, Nelson's High School English Test, Form A, 
Houghton Mifflin Company, Poston, 19:31. 
g! M. J. Nelson, Nelson's High School English Test~ Form B, 
Houghton Mifflin Company, Boston, 1931. 
5.2 
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One purpose of this study was to determine whether the 
oral or the written practice is more effective in establishing 
habits of appropriate usage. The tables which follow show 
the gains made by six groups working orally as compared with 
the gains of pupils at the same levels who were working 
through written expression. 
TABLE VI 
ORAL AND WRITTEN GROUPS (I.Q. 100-109) 
COMPARISON OF GIRLS' SCORES 
ORAL PRACTICE $ % WRITTEN PRACTICE $ 
Pupil I.~. Gain Loss Pupil I.~. Gain 
1 Girl 109 17.5 1 Girl 109 19 
2 Girl 108 21.9 2 Girl 107 17.7 
3 Girl 107 22.5 3 Girl 107 9.8 
4 Girl 106 19 4 Girl 106 15 
5 Girl 105 0 0 5 Girl 104 23 
6 Girl 105 14.2 6 Girl 104 5.4 
7 Girl 103 22.8 7 Girl 103 15 
8 Girl 102 26 8 Girl 102 
9 Girl 102 8.1 9 Girl 100 14 
% LOss 
22.2 
The above table shows the comparison of gains or losses 
of a group of girls working orally with a group at the same 
==- --=--=- =-= -~-== ====-=== 
level working through written expression. At this level the 
girls working orally made greater gains than did those girls 
who worked in writing. The girls in the oral group made a 
gain of 15%; w~ile those who worked in writing made an aver-
age gain of 10.7% 
TABLE VII 
ORAL AND WRITTEN GROUPS (I.Q. 100-109) 
COMPARISON OF BOYS' SCORES 
ORAL PRACTICE % % WRITTEN PRACTICE % % Pupil I.Q.. Gain Loss Pupil I.Q. Gain Loss 
1 Eoy 109 17.7 1 fuy 109 13.9 
2. Eoy 109 16.2 2 Boy 108 13.7 
3 Eoy 108 18.9 3 Eoy 107 13 
4 Eoy 108 19.5 4 Eoy 106 14.5 
5 Eoy 107 7.2 5 Eoy 106 19.2 
6 Eoy 106 18.4 6 Eoy 105 16.6 
7 Eoy 104 16.6 7 Eoy 103 11.7 
8 Eoy 103 17.5 8 Boy 103 8.8 
9 Eoy 102 8.3 9 Eoy 100 13.9 
10 Eoy 101 17 10 Eoy 100 6.6 
This table shows the comparison o~ gains or losses of 
boys in the oral and written groups at the 100 to 109 I.Q. 
54 
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level. In this group the boys who worked orally made great-
er gains than did those who worked in writing. The oral 
group of boys made an average gain of 15.7%; while the boys 
in the writing group had an average gain of 9.35%. 
1 
2 
3 
4 
TABLE VIII 
ORAL AND VffiiTTEN GROUPS (I.Q. 93-99) 
COMPARISON OF GIRLS' SCORES 
ORAL PRACTICE -
G1in 
WRITTEN PRACTICE 
Pupil I.Q. Pupil I.Q,. 
Girl 99 31.5 1 Girl 99 
Girl 97 21.4 2 Girl 98 
Girl 95 29.3 3 Girl 96 
Girl 94 23 4 Girl . 93 
~in 
19 
16.6 
22.8 
20.6 
The above table shows the gains of the girls in the low 
I.Q. oral group as compared with those in the writing group 
at the same level. It will be seen that the girls working 
orally made greater gains than those working in writing. The 
gain per pupil in the oral group was 26,3% and the average 
for the group in writing was 19.7%. 
, 
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TABLE IX 
ORAL AND VffiiTTEN GROUPS (I.Q. 94-99) 
COMPARISON OF BOYS' SCORES 
ORAL PRACTIGE 
GJ\n 
WRITTEN PRAGTICE to· 
Pupil I.Q. Pupil I.Q. Gain 
1 Eoy 99 28.2 1 Eoy 98 17 
2 Boy 95 19 2 Poy 96 13.5 
3 Boy 95 14.6 3 Boy 95 23.6 
4 Boy 95 25 4 Boy 94 18.9 
5 Eoy 90 18 
Table IX shows the gains in oral practice and in written 
practice made by the boys in the low group. Although the boys 
working orally made a greater gain than did those working in 
writing , the difference was not so great as in the girls' 
groups or in the boys' group at the 100 to 109 I.Q. level. 
The gain per pupil in oral practice in Table IX was .20.9%; 
while the gain per pupil of the written group was 18.2%. 
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Pupil 
1 Girl 
2 Girl 
3 Girl 
4 Girl 
5 Girl 
6 Girl 
7 Girl 
8 Girl 
9 Girl 
10 Girl 
1 Boy 
2: Boy 
3 Boy 
4 Boy 
c 
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TABLE X 
PERWillNENCE OF GAINS 
COMPARISON OF PUPILS' SCORES 
I N PRE-TEST,lFINAL TEST AND RETENTION TEST 
Pre-test 
Nov. 1949 
Score 
Final test 
May, 1950 
Score 
Retention test Differ-
September, 1950 ence 
Score (Galn) 
44 54 59 15 
50 56 60 10 
44 48 53 9 
53 57 60 7 
30 45 53 23 
45 49 59 14 
46 54 58 12 
43 49 58 15 
32 45 50 18 
55 58 60 5 
38 47 47 9 
47 57 60 13 
46 54 54 8 
46 57 60 14 
(concluded on next page) 
y M. J. Nelson, Nelson's Hig~ School English Test, Form !_, 
Houghton Mifflin Company, Poston, 1931. 
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TABLE X concluded 
Pre-test Final test Retention test Differ-
Pupil Nov. 1949 May, 1950 September, 1950 ence 
Score Score Score (Gain ) 
5 Poy 45 51 52 7 
· 6 Boy 54 58 60 6 
7 :&>y 28 35 44 16 
8 Poy 49 58 59 10 
9 Poy 37 50 58 21 
10 Poy 41 49 55 14 
11 B:Jy 44 55 59 15 
12 Boy 49 54 60 11 
13 fuy 45 53 59 14 
14 :&>y 40 49 57 17 
Table X shows the scores of twenty-four pupils who were 
in the seventh grade in the school year of 1949 and 1950 and 
. r 
worked in the experiment. This year, as eighth-grade pupils, 
they were given a retention test in s eptember 1950, to 
determine whether or not they retained What they had learned 
in the experiment. In this test the highest possible score 
was 60. The table shows the score of each pupil in the pre-
test, his score in the final test, and his score in the 
retention test in September, 195G. It will be seen from 
this table that the pupils who worked on the job-sheet 
v 
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materials during the year of 1949-1950 retained what they had 
learned, With the exception of two boys whose scores were 
the same in September, 1950, as they had been in May, 1950, 
the class continued to improve after the experiment was com-
pleted, Seven pupils made a perfect score on the test taken 
in September, 1950. 
~men the standard achievement tests!! were administered 
in March, 1950, the pupils had been working on the job-sheet 
materials five months. In the eighth grade nineteen of the 
twenty-seven pupils had a grade level of 11.1 in the language-
usage section of the test. In the seventh grade four pupils 
had a grade level of 11.1, and five ranged from 10 to 10.9. 
This score was an increase of two years over the language-
usage score of the 1949 test, and in some cases more than two 
years. 
At the opening of school in September 1950, the writer 
gave the same test to the present eighth grade to determine 
whether the gain made during the school year 1949-50 was re-
tained or lost. The table above shows the results. 
y Metropolitan Achievement Test, Advanced :sa.ttery, Complete, 
Form R., World Book Company, Yonkers-on-Hudson, New York, 
1946. 
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ORAL 
TABLE XI 
COMPARISON OF SCORES, ORAL GROUP 
ORAL: PRE-TEST AND FINAL TEST 
vVRITTEN: PRE-TEST AND FINAL TEST 
WRITTEN 
6 0 
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Pupil Pre-test Final test Gain Pre-test Final test Gain 
1 Girl 44 50 6 44 48 4 
2 Girl 50 58 8 50 56 6 
3 Girl 43 52 9 43 49 6 
4 Girl 32 48 16 32 45 13 
5 Girl 46 55 9 46 54 8 
1 Eoy 38 47 9 38 47 9 
2 Eoy 46 53 7 47 57 10 
3 Eoy 30 40 10 28 35 7 
4 Eoy 46 57 11 46 54 8 
5 Fby 47 56 9 45 51 6 
6 Eoy 45 50 5 40 49 9 
7 Eoy 42 52 10 41 49 8 
The above table compares the scores of the Oral Group on 
Oral Qre-test and final test and Written pre-test and final 
test. In each of the four tests the highest possible score 
was 60. Nine of the twelve pupils in this group made a 
=====#==-= - -- =-==== =---===-'-"' -
slightly higher gain in the oral test than in the written 
test, which would seem to indicate that oral practi ce is the 
more effective in establishing accepted habits of language 
usage. 
6:t 
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ORAL 
TABLE XII 
COMPARISON OF SCORES, vVRITrEN GROUP 
ORAL: PRE-TEST AND FINAL TEST 
WRITTEN: PRE-TEST AND FINAL TEST 
WRITTEN 
Pupil Pre-test Final test Gain Pre-test Final test Gai 
1 Girl 44 54 10 44 54 10 
2 Girl 53 60 7 53 57 4 
3 Girl 32 47 15 30 45 15 
4 Girl 45 51 6 45 49 4 
5 Girl 52 60 8 55 60 5 
1 Eoy 45 59 14 46 57 11 
2 fuy 54 60· 6 54 58 4 
3 fuy . 47 59 12 49 58 9 
4 Boy 48 54 6 40 49 9 
5 Boy 49 54 5 49 54 5 
6 Eoy 40 52 12 44 55 11 
7 fuy 41 50 9 41 49 8 
The above table compares the scores of the Written Group 
on Oral pre-test and final test and Written pre-test and 
final test. In each of the four tests the highest possible 
score was 60. Eight of the twelve pupils in this group made 
a slightly higher gain in the oral test than in the written 
62 
test, which, as in the case of the Oral Group (Table XI), 
would indicate the greater effectiveness of oral practice in 
forming good habits of English usage. 
The gain of the Written Group is somewhat higher 
in this test than in the final test in May, 1950. The writer 
believes the reason for this is the increased attention that 
has been given to oral communication during the present school 
year. 
Siim:rnary 
The purpose of this study was two-fold; (1) to improve 
the command of English usage in the oral and written communica 
tion of the seventh and eighth-grade pupils in the junior high 
schools of Hampton, Durham, and Rye, New Hampshire; and (2) 
to eva,luate the relative effectiveness of oral and written 
practice in forming accepted habits of speech and of writing. 
The data used in conducting this experiment included 
scores on the standardized testl( the school record of errors 
in English usage made by the pupils in written communication, 
and the informal checking of oral communication to determine 
the needs of each pupil as evidenced by his speech and writing. 
Review of research indicates that a study of grammar 
using a textbook only is a poor substitute for practice in 
oral and written communication, and that there is a great 
need for much purposeful practice in both forms of communicatio 1 • jl 
., y M. J. Nelson, Nelson's High School English Test, Form A, I 
I\ Houghton Mifflin Company, Boston, 1931. 
=====rr"" 
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The job-sheets which were used for this experiment were 
made by the teacher so that they would more adequately meet 
the specific needs of the pupils. These sheets provided 
practice in correct use of verb for.ms, correct use of pro-
nouns, correct use of adjective and adverb, agreement between 
subject and predicate, between adjective and the noun modified, 
and . between pronoun and antecedent, and correct use of homon~ns 
One seventh and one eighth-grade class in each of the 
three schools were divided into two groups, one to work orally, 
the other in writing. Eoth groups were again divided into 
an oral group of girls and an oral group of boys and a writing 
group each of girls and boys. Both oral groups and writing 
groups were equated according to I.Q.'s and to the cumulative 
records of the school. 
Results 
This study was an interesting experiment. The majority 
of the one hundred eighty pupils involved enjoyed the work, 
particularly when they saw that they were beginning to make 
progress. 
In the main, the girls were more industrious than the 
boys and showed a greater gain in two of the three comparisons 
tabulated -- at the high and average I.Q. levels -- although 
the .difference was not great. In the lowest group- 72-87 
lj I .Q.. -- the boys showed a greater gain, although the indi vidua I· 
;I 
I 
I 
.. 
girls showed greater gains than did the boys with whom they 
were matched. The high average of the boys in this was 
==-=-=--- -
occasioned by an initial score of 6 in a test of 60 sentences 
and a final score of 19 in the same test. (See Table V). 
To determine whether oral or written practice was more 
effective in establishing habits of good English usage, a 
comparison was made of the gains of the two groups. The oral 
groups of both boys and girls showed greater gains than did 
the groups of boys and girls working in written expression at 
the 90-99 I.~. level and at the .100-109 I.Q. level. 
To determine what the pupils in oral practice would do in 
writing and what the pupils in the writing group would do 
orally after a period of seven months, a test was given in 
February, 1951, to a group of twenty-four eighth-grade pupils 
who had worked at the seventh-grade level in the experiment 
during the school year of 1949-50. In the group of five girls 
who had worked orally in the experiment, all showed a greater 
gain orally than in writing. Of seven boys who had worked 
orally, four made a greater gain orally than in writing. 
Of the five girls in the writing group, three made a 
greater gain orally than in writing; two made the same gain 
both orally and in writing. Of the seven boys in the ~riting 
group, five made a greater gain orally than in writing. 
If the sampling shown in tables III through IX gives a I representative picture, it vould seem that the girls are more 
I' likely to form accepted patterns of speech and writing more 
I 1 quickly than boys. It vo uld seem too that oral practice is 
,, I 
I superior to written practice in establishing appropriate habits, 
11 of English usage in both speech and writing. 
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Conclusions 
1. That there is a definite need for more practice 
materials in language usage in the junior high school 
and as many opportunities as possible for purpose-
ful practice. 
2. That practice exercises based on the needs of each 
pupil will improve his speech and writing if the 
teacher and pupil have definite goals and work to-
gether toward those goals. 
3. That instruction on items of usage should be 
individualized, since all pupils do not need 
practice on the same items. 
4. That it is important to teach the kind of oral and 
written expression that each pupil needs to achieve 
his purposes and to carry out his undertakings. 
5. That .girls are likely to make greater gains than 
boys. 
6. That pupils working in oral practice will establish 
accepted patterns of English usage more quickly than 
will those working in writing. 
7. That good speech patterns will carry over into the 
writing of the pupils. 
- - '0. -==-==--:----=-=~ = ---== === 
Recommendations for Further Study 
1. A further selection of skills that cause trouble in 
an attempt to eliminate bad habi ts through corrective 
practice. 
2. A controlled experiment with a larger, more signifi-
cant sampling of pupils using the same materials. 
3. A similar experiment at a lower or higher series of 
grade levels. 
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Dear Boys and Girls, 
How would you like to have a drive to improve our speech and 
writing? e can work on our command of English usage through job-
sheets; this will. be different from the ordinary procedure. We will 
decide upon the items on which we think t he pupils in the junior high s 
school make the greatest number of mi st akes. The re will be a job-sheet 
for e ach item, and the pupil will work on only those items in which 
he shows a weakness. Some pupils will be working on verb forms; other s 
may be working on pronoun usage; still others will be struggling with 
the correct use of adjectives and adverbs or some other phase of u sage. 
You may work at your own speed, and as soon as you have a score of 
100 on one sheet, you may go on to the next item on your sheet. However, 
if you make errors in your next t e st on any item on which you have h <id 
100 in the j ob-sheet materi al, you will be given more instruction and 
have more pra.ctice on that i tern . 
All of you can make some improvement. Many of you can make great 
improvement in your oral and written communication if you rea ly want to, 
and if you are careful to make use every day of what you are learni ng. 
1Vhen you realize how important it is fo r you to expres s yourselves 
wel l so that you can sha re your experiences with others and discuss 
matte r s which are of L~portance to you , I run sure you will want to make a 
great effort every day to use, both orally s.nd in writing , language th.at 
is clear and which meets the accepted standards of the day. If you do this, 
people will be much more intere sted in what you have to say. 
Best of luck to you , 
H. Seavey 
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Many people become confused in the use of the - verbs "lie" and "lay". 
These ve rbs will not give you trouble if you will keep in mind the meaning 
of each. To lie means to rest, recline , stretch out; while to lay means 
to put, place, or set. The forms of lie do not have an object, but the 
forms of l ay do take objects. 
When we use lie in the pre sent time , we say: 
1. I 1 ie down every! .. day. He lies down every day. 
or 
I am lying down. He is l ying down. 
In spea.ldng of the past, we say: 
1 . He lay on the beach yesterday . 
2. He was lyil!£ on the beach. 
3. He hasJlai n 
had 
down t o rest. (Notice that with has, had, and have , 
lain is the form to use.) 
When we use lay in the present time, we say: 
1 . He lays the book there every day. We~ it there. 
or 
He is laying it the re. We are layin~ it there. 
In speaking of the past, we say: 
1. He lRid it down. They laid it down. 
2. He has laid it down. They have laid it down. 
3. He was laying the book down . 
If y ou are in doubt, substitute the verb "put". which is a synonym 
for lay.If it does not make sense, you want some form of the .~ verb lie . 
E~amine t hese sentences: 
·,:., .' · 
She always lie s down in the afternoon. 
ob j, 
She lay s t he baby down carefully. (lays means puts). 
The book lay on the table esterda.y . 
t>.h j' 
He laid the oook on the table yesterday. (laid means put). 
Mother had lain down. 
Dbj · She had l ai d her work down. 
They were lying down. 
Dbj. 
The ~r were laying the blanket on the sand. 
(laying means putting • 
( 
Cheese the form of the Terb that will make the sentence cerrect. 
1. (laid, layQ. 
2 •• (lay, lie). 
3. (laid, lain). 
4. (la · d, lay). 
5. (layin~, lyin~). 
6. (layin~, lyin~). 
7. (lay , lie ). 
8. (laid, lay). 
9. (laid, lay). 
10 . (lay, lie). 
11. (la id, lay). 
12. (laid, lay). 
13. (laid, , l ai n). 
14. (Lay, Lie). 
15. (laid, lain). 
16. (laid, lain). 
17. (laid, lay ) . 
18. (layin~, lyin~). 
19. (laid, · lay). 
20. (layin~, lyin~ ). 
21. (laid, l ain). 
22. (laid, lay). 
23. (laid, lay). 
24. (laid 1 lay). 
25. (layin~, lyin~). 
26. (lays, lies). 
27. (laid, lay). 
28. (laid, lay). 
29. (laid, lay). 
30. ( laid, lain). 
She just there and moaned. 
---
I am not geing te 
Yeur b ok has 
---
dewn today. 
there fer days. 
He down and slept fGr a while. 
They saw me en the sand. 
----
There was a purse en the steps. 
After you finish, .yeu eught te dewn. 
Last night we areund the e~pfire. 
She her packages dewn. 
Why don't yeu in bed fer a while? 
Semeene ~y hat on the table. 
---
Mether de'vn because she was tired. 
Yeu must haTe t here a leng time. 
---
dewn fer an hour. 
---
I haTe here leug enough. 
She had en the damp ground. 
I saw the deg as he en the perch. 
We saw a beat en a sand bar. 
-----
After eating, Billy dewn en the grass. 
I s that Ted under the maple tree? 
Hew leng has that cat en my bed? 
My puppy just there and leeked at me. 
The miner his m•ney on the counter. 
---
She the baby in the crib. 
---
Had you been there long? 
----
The little tewn at the foot ef the meuntain. 
The airplane __ in the raTine. 
His deg in the middle of the street. 
The beok where she had left it. 
The child has under that tree for a leng time. 
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1. She just l ay the re and m aned. 
2. I am not going to lie dewn t day • . 
3. Y ur boek h ~>. s lain there f r days. 
4. He l ay d wn and slept f@r a while ~ 
5. They saw. me lying n the s and . 
6. There was a purse l ying on the steps. 
7. After you finish, you ~ught to lie down. 
8~ La st night we lay around the campfire. 
9. She laid her packages do,~. 
10. Why don't you lie in bed for a while? 
11. Someone l a id my hat on the table. 
12. Mether lay dewn because she was tired. 
13. YQU must haTe lain there a leng time. 
14 . Lie down f er an hour. 
15. I haTe lain here leng enough. 
16. She had lain on the damp gr und. 
17. I saw the dog as he l ay •n the p•rch. 
18. We saw a boat lying on a sand bar. 
19. After eatin~, Billy lay down on the grass. 
20. Is that Ted lying under the maple tree? 
21. Hew len~ has that cat lain en my bed? 
22. My puppy just l ay there and lo~ke d at me. 
23. The miner l aid his money ~n the counter . 
24. She laid the baby in the crib. 
25. Had you been lying there long? 
26. The little tewn lies at the foot f the mountain. 
27. The airplane lay in the raTine. 
28. His de~ lay in the middle f the street. 
29. The beek l ay where she had left it. 
30. The child has lain under that tree fer a leng time. 
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Choose the form of the Terb that will make the sentence correct. 
1 .. (laid. lay ). 
2. (laid, lay). 
3. (lay. lie). 
4 9 (lay, lie). 
5. (laid. lain). 
6. (lay. lie). 
7. (laid, lay). 
8. 
9. 
(laid. lain). 
(lay • lie). 
10. (laid. l ay). 
11. (lays, lies). 
12. (laid, lay). 
13. (laid, lay). 
14. (laid, lay). 
15. (laid, lain). 
16. (l ays, lies). 
17. (Lay • Lie). 
18. (lay, lie). 
19 • ( 1 aid, 1 ay) • 
20. (laid, ·lain). 
21. (laid, lay). 
22. (l aid, lay). 
23. (laid, lain). 
24. (laid, lay). 
25. (laid, lay ). 
26. (lay. lie) .. 
27. (lay, lie). 
28. (laid, lay). 
29. (laid, lay). 
30. (lay, lie) . 
He fell as leep as he on the beach. 
She in the hammock a lon~ time yesterday. 
Do n t t$O lon~ in the sun. 
If you want to rest, on the porch. 
You haTe there lon~ enou~h · 
Rich farm lands in the Talley. 
He in a draft artd cau~ht cold. 
Helen had 
--·-
awake a lon~ time. 
I shall here fer an heur. 
Toward merni~~ he ___ down to rest. 
The old do~ ___ in the sun for hours. 
The ship ___ at anchor for seTeral days. 
~ter the accident my father in bed three weeks. 
This afternoon we on the beach a while. 
Has the book there len~? 
Mother often d~~~ after lunch. 
down, Cricket. 
DaTid Crockett would down and think of home . 
;After the storm ~reat trees across the path . 
She has dewn for a short nap. 
The ru~ ____ smoothly on the floor. 
He climbed out of the pool and in the sun. 
This nete has ___ here since yesterday. 
The boat in about three feet of water. 
John on the porch until noon today. 
Are you ~oin~ to there all day? 
Can'v- you still? 
The do~ in front of the fire a minute a~o. 
We on the floor last nir,ht. 
Come and down under the tree. 
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1. He fell asleep as he lay on the be e.ch. 
2. She l ay in the hrunm~ck a lon~ time yesterday. 
3. Do not lie too long in the sun. 
4. If you want to rest, lie n the porch. 
5. You haTe lain there len~ enough. 
6. Rich farm lands lie in the Talley . 
7. He lay in a draft and caught cold. 
8. Helen had l ain awake a long time. 
9. I shall lie here f r an heur • 
. 10. Toward morning he lay down to rest. 
11. The old dog lies in the sun for hours . 
12. The ship lay at anchor for seTeral days. 
13. J£ter the accident my. f ather lay in bed thr ee weeks. 
14. This afterno. n we lay en the beach a while. 
15. Has the book l ain there long? 
16. Mothe r often l i es down after lunch. 
17. Li e down, Cricket . 
18. DaTid Crockett would lie dovm and think ~f home. 
19. After t he storm great trees l ay across the path. 
20. She ha s lain do~~ fGr a sh rt nap . 
21. The rug l ay smoothly en t he floor. 
22. He climbed 111ut of the pool and l ay in the sun. 
23. This note ha s l ain here since yesterday . 
24. The bo at l ay in about three feet of water. 
25. John lay on the porch until noon t•day. 
26. Are you going to lie there all d~y? 
27. Can't you lie still? 
28. The d g lay in fr cmt of the fire a minute ago. 
29. We le.y on the fbor l ast night. 
30. C me and lie down under the tree. 
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1. (layin~ , iyin~). 
2. (layin~, lyin~). 
3. (layin~, lyin~). 
4. (layin~ , lyin~). 
5. (layin~ , lyin~). 
6. (layin~, lying). 
7. (laying, lying). 
8. (layin~, lyin~). 
9. ( l ayin~. lying). 
10. (l~in~, lyin~). 
11. (layin~, lying). 
12. (layin~, lying). 
13. (layin~, lying). 
14. (laying, lying). 
15. (layin~, lying). 
16. (laid , lay ). 
17. (laid, lay). 
18. (laid, lain). 
19. (laid, l ay) • 
20. (laid, l ay), 
21. ( l aid, lay). 
2 2 • ( 1 aid , 1 ay ) • 
23. (laid, l a.y ). 
24. (laid, lay). 
25. (laid , lay). 
26. (laid, lain). 
27. ( l aid, lai ). 
28. (lay , lie ) . 
29. (l ays, lies). 
30. (laid, lay). 
The m0ther bird is in the nest. 
----
Jane feund your b~oks in the wet grass. 
The men were en the upper deck. 
Yeur father was down when I went in. 
---
Why are you ______ there d•ing n•thin~? 
Were yeu in the shade? 
These gleTes were en the fleer. 
They haTe been there a lenr, time . 
The d~g was en the grass. 
She was the napkins en the table. 
------
The squirrel was en the limb ef the tree. 
----
The squirrel is away his winter feed. 
The werkmen were bricks fer many days. 
The paper s were befere the general. 
His lunch was in the dust. 
You in bed tQO leng this merning. 
The deg ____ patiently waitin~ fer his master. 
Mother has en t he perch since lunch. 
I the dresses in the trunk. 
He en the beach yesterday after his swim. 
My herse in his stall when he was sick. 
Last eTening we by the peel and listened te the fre~s. 
She slices ef ~eat en the platter. 
The children their slippers beside the bed. 
They all afterneen on the sand. 
The b y has under that tree f r an hour . 
He his cap en the grass. 
Why don't you down for a while? 
Mother 
The cat 
dewn in the afternoon with the baby. 
in frent ef the fire. 
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2. Jane f~und y ur beGks lying in the wet ~rass. 
3. The men were lying en the upper deck. 
4. Yeur father was lyin~ de~m when I went in. 
5. Why are you lying there d•ing n•thing? 
6. Were you lying in the shade? 
7. These gloTes were lyin~ •n the fl••r• 
8. They haTe been lying there a l•ng time. 
9. The d•g was lying •n the grass. 
10. She was laying the napkins •n the table. 
11. The squirrel was lying on the limb Gf the tree. 
12. The s quirr el is laying away his winter food. 
13. The workmen were laying bricks f•r many days. 
14. The papers were lying before the general. 
15. His lunch was lying in the dust. 
16. Yeu ~ in bed teo l•ng this morning. 
17. The dog lay patiently waiting fer his master. 
18. Mether ha.s lain en the perch since lunch. 
· 19. I laid the dresses in the trunk. 
20. He lay on the beach yesterday after his swim. 
21. My herse ~ in his stall when he was sick. 
22. Last eTening we ~ by the peol and listened te the fregs. 
23. S~e laid slices •f meat •n the platter. 
24. The children laid their slippers beside the bed. 
25. They lay all aftern•on en the sand. 
26. The boy has la.in under that tree fur an ht~ur. 
27. He laid his cap •n the grass. 
- .,-
28. li.hy den 1 t you lie d wn f•r a while ? 
29. MQther lies down in the aftern••n with the baby • 
. 
30. The cat lay in frent •f the fire. 
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VERBS 
Some verbs change their spelling according to the time they show. The 
irregular verbs often form the past tense and past participle by changes in 
the vowel. 
We shall study some of these irregular verbs this year in an attempt to 
overcome the confusion between the past tense and the past participle, which 
is used with helping verbs such as has, hav~had, . was, were, is, are. For 
instance we say: 
PRESENT PAST PAST PARTICIPLE 
I drink I drank I have drunk 
I eat I a·be I have eaten 
I ~ begin I began I have begun 
I see I saw I have seen 
I freeze I froze I have frozen 
I • .L wr~ ~.. e I vrro te I have written 
I do I did I have done 
I go I went I have gone 
I break I broke I have broken 
Notice the following examples: 
1. We ~ him yesterday. 
2. You~~ him, haven't you? 
:. ~. He drank his milk; you should have drunk yours. 
4. I ate early today. 
5. HaY.~ you eaten yet? 
6. We began first. 
7. They must have begun late. 
8. The pond froze last night. 
9. It has frozen once before. 
10. I lvrote, but he hasn1 t written yet. 
Choose the Terb form that will make the sentence correct. 
1. (did, done). I a l l the assi~nment durin~ study period~ 
2. (did, done). She hasn't hers yet. 
3. (di d, done). Betty the wren~ exe rcise. 
4. (did, done). She better in the last t est. 
5. (did, done). He his w rk before he went out e 
6. (did, d~ne ). You haTe Tery well this term. 
7. (did, done). She her practicing bef•re she went out e 
8. (did, done). We it this afte rnoon. 
9. (did , done). He 
10. (did, done). She 
well i n the test . 
the decoratin~ , and I cleaned up. 
it all. 11. (did, done). He 
l2 e (did., dene). We the planning, but she the work. 
all the art work, and I · the heayY tasks. 13. (di d , done). 
14 • ( did, d ne) • 
15. (did, done). 
She has 
She 
Who 
the problems while we were in the ~ym. 
the drawin~ on the board? 
16. (did, done). She the coekin~ bef~re we ~·t up. 
17. (did, done). He Tery well in the play. 
18. {did, d•ne). I t he test durin~ t he noon hour e 
The beys the cookin~ for the banquet. 19. (did, done). 
2(». {did, done ). Has anyone ____ the t ent h example? 
2m. {did , done ). Someone must haTe the dustin~. 
22. (did, done). I my w rk bef reI came to school. 
23. (did, done ). Bob 
24. (did, done). He 
25. (did, d ne). Who 
the sentence correctly. 
t he weedin~ i n t he garden Saturday. 
the scoring? 
26. (did, done). Some ne ha s the puzzle. 
27 . ( di d , done ). Jim 
28. (did, done). She 
29 . (di d, done) . He 
30. (did , done). She 
the solo parts. 
t he work as well a s she could. 
i t just as I t ld him t o do i t . 
her math in a Tery short time . 
8() 
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1. I did all the assignment durin~ st udy peri d. 
2. She hasn't dgne hers yet. 
3. Betty did the wr n~ exercise. 
4. She did better in the last test. 
5. He did his work before he went out. 
6. Ycau ha.ve done very well this term. 
7. She did her practicin~ _ before she went out. 
8. We di d it this afternoon. 
9. He did we ll in the test. 
10. She did the dec~rating, and I cleaned up. 
11. He did it all. 
12. We did the planning, but she did the work. 
13. She has done all' the art work, and I did the hea-.y tasks. 
14. She did the problems while we were in the gym. 
15. Who did the drawin~ on the board? 
16. She did the cooking before we ~ot up. 
17. He did Tery well in the play . 
18. I did the t est during the noon hour. 
19. The b y s did the cooking for the banquet. 
20. Seme ne must haTe done the dustin~. 
21. Has anyone done the tenth ·example? 
22. I did my work before I came to school 
23. Bob did the sentence correctly. 
24. He did the weedin~ in the ~arden Saturday. 
25. v'Vho did the 
--
scorin~? 
26. Someone has done the puzzle. 
27. Jim did the solo parts. 
28. She did the work as well as she ceuld. 
29 ~ He did t just as I t~ld him to d~ it. 
30. She did her math in a Tery short time. 
Fill in the blanks with doesn't r dGn't te make the sentence c•rrect. 
1. Why----- she g~ to the st re? 
2. It make any diffe rence to me. 
3. He teach math now. 
4. My do~---·- like to be shut in t he house. 
5. Mary want that book. 
6. She stay after sche 1 very often. 
7. the dec rati ns make t he hall attractive? 
----
8 . My brothe r s play em the b all team. 
9. Our teache r ~iTe us home work ve ry often. 
10. Why you gG U0W? 
----
11. Mother want any eggs today. 
12. It .rain now. 
13. 11ohn usually pitch? 
14. He hand in his work promptly. 
15. Some pupils 
----
mind missin~ school. 
16. I hepe it 
17. He 
18. She 
19. He 
20. My brother 
sn•w any mere. 
deliver papers at night. 
feel well today. 
practice before scheol. 
take art. 
----
21 • . Betty study hard enough. 
22. The workmen ceme until 8 o' c lock. 
23. She get up early. 
24. He eTer buy a used oar. 
25. Dick ceme to school •n the bus. 
26. Those twe earrings · match. 
27. your sister want to ~o with us? 
28. I t sound ri~ht. 
29. Why seme•ne eat that piece of cake? 
30. My drawing bok like yeurs. 
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.ANSWER SHEET 
1. Why doesn't she go to the st~re? 
2. It doesn't make any difference t o me . 
3. He doesn' t t e ach math now. 
4. My dog doesn't like t o be shut i n the house . 
5 . Mary doesn't want that book . 
6. She d~esn't st ay after school Tery often. 
7. Don 't t he de corations make the hall att r actiTe ? 
8. My brot hers don't play on the ball te am. 
9 . Our teacher doesn't giTe us home work ve ry often. 
10. Why don't you ~o now? 
11. Mo ther d esn't want any e~g s today . 
12. It doesn 't rain now. 
13. Doesn 't John usu ally pitch? 
14. He doesn't hand in his work promptly . 
15. Some pupils don't mind mi ssin~ school. 
16. I h pe it doesn't snow any mere. 
17. He d~esn't deliTer papers at ni~ht . 
18. She doesn't feel well t oday . 
19. He doesn' t pr actice befor e schQol. 
20. My brother doesn' t take art. 
21. Betty doesn 't study hard ehough. 
22. The workmen don't ceme until 8 e'cle ~k . 
23 . She d~esn't get up e arly . 
24. He doesn't eTe r buy a used car. 
25. Dick doesn't come t o sch ol en t he bu s . 
) 26. These two e arri ngs dont match . 
27. Doesn't your sister want t o go with u s? 
28. It doe sn' t sound ri~ht . 
29. Why doesn't someGne e at that piece of cake? 
30. My drawin~ doesn't l eok like yours. 
8 3 
Supply the form of the verb that will make the sentence correct. 
1. (saw, seen). 
2. (saw, se en )~ 
3. (saw, seen). 
4. (saw, seen). 
5. ( saw, seen). 
6. (saw, seen). 
7. (saw, seen). 
8. (saw, seen). 
9. (saw, seen). 
10. (saw, seen) • 
ll. (saw, seen). 
12. (saw, seen). 
13. (saw, seen). 
14. (saw, seen ). 
15. (s aw, seen). 
16. (saw, seen). 
17 . (saw, seen). 
18~ (saw, seen) .. 
19. (saw, seen). 
20. (saw, seen). 
21. (saw, seen). · 
22. (saw, seen) . 
23. (saw, seen). 
24. (saw, seen). 
25. (saw, seen). 
26. (saw, seen). 
27 . ( saw, seen). 
28. (saw, seen). 
29. (saw, seen). 
30. ( saw, seen). 
I her this morning . 
Have you my f ather? 
She has me several times. 
We a good picture last night. 
He us when we passed. 
You must have him when he was here. 
I my first robin this mo rning. 
Ned said he had never an oriole. 
We some bluebirds on our lawn yesterday. 
Have you ever 
I think I have 
such a beautiful sunset? 
him somewhere before. 
She us ridin~ horseback this afternoon. 
Have you ___ my dog? 
I her a short time ago. 
·wve have not the Grand Canyon. 
I Mr. Gray on the playground. 
Haven' t you 
He must have 
her new coe_t? 
the nurse last week. 
She me when I came in. 
I never 
He hasn't 
such a cluttered room. 
my new car. 
I your pro ject at the exhibition. 
Haven't you the plans for the new wing? 
She us in CanA.da lqst year. 
Have you the coach about the game? 
I just the rooms in the new wing. 
I thought you had ___ them before. 
Haven' t you any of the hockey games? 
We the booklets that came for our next unit. 
I ha.dn't her since she went abroad. 
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SWER SHEET 
1. I saw her this morning. 
2. Have you ~ my father? 
3. She has seen me several times. 
4. ~·Ve saw a good picture last night. 
5. He s~ us when we passed~ 
6. You must have seen him when he was here. 
7. I _saw my first robin this morning. 
8. Ned said he had never seen an orio le. 
9. We saw some bluebirds on our lawn yesterday. 
10. Have you ever ~ such a beautiful sunset? 
11. I think I have seen him somewhere before. 
12. She ~ us riding horseback this afternoon. 
13. Have you~ my dog? 
14~ I saw her a short time a~o. 
15. ~rve have not ~ the Grand Canyon. 
16. I ~ Mr . Gray on the playground. 
17. Haven't you~ her new coat? 
18. He must have seen the nurse last week. 
19. She saw me when I came in. 
20~ I never saw such a cluttere d room. 
21. He hasn't ~my new car. 
22. I~ your project at the exhibition. 
23. Haven' t you~ the plans for the new wing? 
24. She saw us in Canada last year. 
25. Have you ~ the coach about the game? 
26. I just ~ the rooms in the new wing. 
27. I thought you had~ them before. 
28. Haven't you ~ any of the hockey games? 
29 •. e saw the booklets that ca~e for our next unit. 
30. I haven't seen her since she went abroad. 
Fill in the blanks with broke er broken to make the sentence s c rrect. 
1. My pencil is 
---
2. Have you your glasses? 
3. Who the dish? 
4. It was several days ago. 
5. someone has the window. 
---
6. The b y s it when they were playing ball. 
7. Bob has two bats. 
---
e. Two large branches were off the tree. 
9. He his arm when he fell doVvn the stairs. 
10. My pencil just 
11. I have one of my ski straps. 
12. It had been before. 
13. He a. hoth when he cracked the nut. 
14. They have through the ice. 
15. H w was that bat ? 
16. That glass is 
17. The camera was by the fall. 
18. His wagon has down. 
19. She has her promise. 
20. Someone had the lock. 
21. The watch was when I received it. 
22. The baby had two cups bef~re I get to h~. 
23. How was the gwitch ? 
24. His arm had to be again. 
25. Her bottle of milk is 
---
26. Someone a ba.g of sugar. 
27. How was the glass in the door ? 
28. She was crying because her doll's head was 
29. I wonder how they the swing. 
30. Did you hear how the fence was ? 
A_l'~BWER SHEET 
1. My pencil i s breken . 
2. HaTe you broken your gl a s ses? 
3. Who broke the dish? 
4. It was broken several day s ag • 
. 5. Someone ha s broken the windew • . 
6. The bey s broke it when they were pl aying bal l . 
7. Bob has br ken twe bats. 
8. Two large branches were broken off the t r ee. 
9. He broke his arm when he fe ll dewn the st airs. 
lO.My pencil j ust br~ke . 
ll .I haTe broken one ef my ski str aps. 
12.It had been broken bef re. 
13.He br oke e. teoth when he cra.cked the nut. 
l4.They h~~e broken through the ice. 
15.How was that bat breken? 
16.That ~l ass is broken. 
17.The camera was broken by the fall. 
l8.His wa~$n has broken d wn. 
19.She has br ken he r p romi se . 
20. Seme•ne had br ken t he l ock. 
2l.The wat ch wa.s broken when I r e ceiTed i t . 
22.The baby had broken two cup s befere I g t t o him. 
23. Hew was t he switch breken7 
24.His arm had t e be broken again. 
25.Her bet tle of milk is broken. 
26.Some•ne has br ken a bag of sugar. 
27 ~How wa s t he gla.s s in the deer breken? 
28 ~ She was cry ing because he r doll's he ad was broken. 
29.! wonde r how t hey broke t he swing. 
30eDid you hear how the f ence was broken 7 
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Supply the form of t he verb t hat ill make t he sentence correct . t38 
1. (drank~ drunk). You haven't all your milk. 
----
2. (drank, drunk). I six glasses of water yesterday. 
3. ( drank~ drunk). James had two cups of coffee. 
4. (drank, ·drunk).. Who has all the lemonade? 
5 • . (drank, drunk). You have al l my tonic. 
6. (draruc, drunk). If you had your milk, you could have gone. 
----
7. (drank, drunk). Someone must have my hot chocolate. 
----
8. (drank, drunk). He his fruit juice before he left • . 
----
9. (drank, drunk). Mother, the ki.tten has all his milk. 
----
10. (drank, drunk). Have you all the buttermilk? 
11. (drank, drunk). She from a public drinking cup. 
12. (drank, drunk). Although the milk was skimmed, he i t . 
13. (drank, drunk). Mother a cup of hot water this morning. 
----
14. (drank, drunk). The baby from the kitten's dish. 
----
15. (drank, drunk). The dog water from a dirty pool. 
16. (drank, drunk). It was hot, and he too much ice water. 
----
17. (drank, drunk). Rip some l i quor from the flagon. 
----
18. (drank, drunk). After you have your medicine~ you may go out. 
19. (drank, drunk). Someone has already some of the orangeade. 
20. (drank, drunk). Gulliver from a cup about as big as a thimble. 
----
21. (drank, drunk). The deer went down to the brook at night and 
----
some water. 
22. (drank, drunk). lfe ____ sp~e ;of t P.e l.ake water1 but it wasnt t good. 
23. (drank, drunk). Who all the spring water and didn't refill 
the bottle? 
24. (drank, drunk). He hadn't his coffee when I left. 
25. (drank, drunk). lfe have lots of liquids because the ham was salty. 
26. (drank, drunk). He his milk shake noisily. 
27. (drank, drunk). She all that you gave her. 
28. (drank~ drunk). Have you ever from a porro in Andorra? 
29. (dr ank, drunk). The child coffee from all the cups. 
30. (drank, drunk). He deeply of the cool sparkling water. 
ANSWER SHEET 
1. You haven't drunk all your milk. 
2. :. I drank six glasses of water yesterday. 
3 • . -James had drunk two cups of coffee. 
a. 
10. 
11. 
12. 
13. 
14. 
16. 
17. 
18. 
19. 
20. 
21. 
. 22. 
24. 
Who has drunk all the lemonade? 
You have drunk all my tonic. 
If you had druhk your milk, you could have gone. 
Someone must have drunk my hot chocolate. 
He drank his fruit juice before he left. 
Mother, the kitten has drunk all his milk. 
Have you drunk the buttermilk? 
She drank from a public drinking cup. 
Although the milk was skimmed, he drank it. 
Mother drank a cup of hot waterthis morning. 
The baby drank from the kitten's dish. 
The dog drank water from a dirty pool. 
It was hot, and he drank too much ice water. 
Rip drank some liquor from the flagon. 
After you have drunk your medicine, you may go out. 
Someone has already drunk some of the lemonade. 
Gulliver drank from a cup about as big as a thimble. 
The deer went down to the brook at night and drank some wt3.ter. 
We drank some of the lake water, but it wasn 1 t good • 
Who drank the spring water and didn't refill the bottle? 
He hadn It drunk his coffee when I left. 
25. We have drunk lots of liquids because the ham was salty. 
26. He drank his milkshake noisily. 
27. She drank all that you gave her. 
28. Have you ever drunk from a porro in Andorra? 
29. The child drank coffee from all the cups. 
30. He drank deeply of the cool sparkling water. 
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Supply the f rm o!' t:he Terb·-- tr Z2, or fr zen-- that • ill mnke t he sentence correct. 
lo er finge r s were alm at 
2 . Tho 1 e Ter l ast n:\!l;ht. 
3 . Is t he i cc cream ? 
The scr eant's t es e r e 
5 . Tho milk snt utside s 1 ng th t it a s 
6 . )') y u like milk th t h ·< s been ? 
7. e can ,. sk ting as soon as t he p nd is • . 
B. Do y u think the lilies in your po 1 are ? 
9 . The bu ds ill be ith thi s fr st . 
-----
10. mhe p: r und isn't------ et. 
11. Th pi t cher br ke bee a. se t he water as • 
1 2 . The a t er in the p 1 and cracked t he cement. 
13 . -"'ho t he ice cream? 
14 . It is too h rd . 
15. He t ur,ht his feet ere • 
16. Half f' the me '.l t 'J s • 
17. The w ter and br ke the pipos . 
1R. Tw skiers ,h ere 1 st n t hem untain ere • 
19. Shippinr, is ften int rrupted when the st. Lawr nee i s 
• 
20. (rho s p in s me of the buckets was • 
21. any anim ls durin~ t he bli z za.r d., 
22. a.ny others starTed boo use eTerythin~ edi ble s 
23. Th r ots 'lre s de ep t h t they will not be 
I 
24 . He bro o thr ur;h t 0 ice because it; as n t firmly. 
25. It VIould be t errible if y ur face that w Y• 
- ---
26. any f t he Baltic ports are ---- in wi nt e r. 
27. The plumbers "o r e kept busy 11th p i pes th~t · 1ere 
• 
----
28 . T vo f his fin~ers a re 
----
• 
29 . He hi~ ears •1hen he was a oM ld. 
----
30 . 11 the fl ers ~r~ • 
-----
A.l-1 SWER SHEET 
1. He r fingers were almost frozen. 
2e The lake froze over last night. 
3. I s the ice cream frozen? 
4. The sergeant's toes were frozen. 
5. The milk sat outside so long that it was frozen. 
6. Do you l i ke milk that has been frozen? 
7. We can go skating as soon as the pond is frozen . 
8 .. Do you think the lilies in your pool are frozen? 
9. The buds wi ll be frozen with this frost. 
10. The ground i sn't frozen yet. 
11 ~ The pitcher broke because the water was frozen. 
12. The water in the pool froze and cracked the cement. 
13. Who froze the ice cream? 
14. It is frozen too hard. 
15. He thought his feet were frozen. 
16. Half of the meat was frozen. 
17. The water froze and broke the pipe s. 
18. T o skiers who were lost on the mountain were frozen. 
19. h ipping is often interrupted when the St. Lawrence is frozen. 
20. The sap in some of the buckets was frozen. 
21. Many animals froze during the · blizzard. 
22. Many others starved because everything edible was frozen . 
23. The root s a re so deep that they will not be frozen. 
24. He broke through the ice because it was not frozen firmly . 
25. It would be terrible if your face froze that way. 
26 . Many of the Baltic ports are f r ozen in winter . 
27. The plumbers were kept busy with pipes that were frozen. 
28. Two of his fingers were frozen. 
29. He froze his ears when he was a child. 
30. All the flowers are f r ozen. 
Supply t he f orm of the ve rb th ~.t will make the sentence corr ect. 
1. (began, begun). I to rain early. 
2. (began, begun). She has to study French. 
3. (began, begun). They the test when the bell rang. 
4. (began, begun). We school yesterday. 
5. (began, begun). Has the ice cream to freeze? 
---
6. (began, begun). The program with the salute to the flag. 
---
7. (began, begun). Have you rehearsals for the play? 
----
s. (began, begun). They work on the new wing last spring. 
--~ 
9. (began, be~Lm). She has to take vocal lessons. 
---
10. (began, begun). The ground has to .sink in that spot. 
---
11. (began, begun). Have· you a new unit? 
---
12. (began, be~un). The program has already • 
---
13. (began, begun). You ought to ha.ve earlier. 
----
14. (began, begun). The ice has to break up. 
---
15. (began, begun). We work on the new flower garden yesterday. 
---
16. (began, begun). Betty has to improve. 
---
17. (began, begun). He the test before the signal was given. 
18. (began, begun). We have the unit on business letters. 
19. (began, begun). I the assignment before you did. 
20. (began, begun). They to dance when the class president came. 
21. (began, - begun). Have you your story yet? 
--~ 
22. (began, begun). It has to snow. 
---
23. (began, begun). I have already a letter to' her. 
---
24. (began, begun). The .workmen have to lay the floors. 
---
25. (began, begun). She to correct the blanks right away. 
---
26. (began, begun). Do you know what time I to work? 
---
' 
27. (began,_ begun). Has the water to boil? 
---
28. (began, begun). The team has to practice football. 
---
29. ·(began, begun). The birds have to fly south. 
---
30. (began, begun). My mother had to sit up last week. 
---
ANSWER SHEET 
1. It began to rain early. 
2. She has begun to study French. 
3. They began the test when the bell rang. 
4. We began school yesterday. 
5. Has the ice cream begun to freeze? 
6. The program began with the salute to the flag. 
7. Have you begun rehearsals for the play? 
s. They began work on the new wing last spring; 
9. She has begun to take vocal lessons. 
10. The ground has begun to sink in t hat spot. 
11. Have you begun a new unit? 
12. The program has already begun. 
13. You ought to have begun earlier. 
14. The ice has begun to break up. 
15. We began work on the flower garden yesterday. 
16. Betty has begun to improve. 
17. He ·began the test before the signal was given. 
18. We havebegun the unit on letter writing. 
19. I began the assignment befor e you did. 
20. They began to dance when the class president came. 
21. Have you begun your story yet? 
22. It has begun to snow. 
23. I have already begun a letter to her. 
24. The 'W:>rkmen have. ~gtm to . lay the floors. 
25. She began to correct the blanks right away. 
26. Do you know what time I began to work? 
27. Has the water begun to boil? 
28. The team has begun to practice football. 
29. The birds have begun to fly south. 
30j My mother had begun to sit up last week. 
Fill in the blanks with went or ~one to make the sentence correct. 
1. He must h ave before this. 
---
2. Jane with h~ yesterday. 
3. She has to the moTies. 
4. They must have by car. 
5 . You should have to the cencert e 
6. Had you befsre he came? 
7. We to school early this morning. 
8. He sh uld have to the rehearsal. 
---
9. He had before he knew about the rehearsal. 
---
10. I think he has with his sister. 
---
11. He has to ~et the paper. 
---
12. I wish I had • 
---
13. Where could they haTe ? 
14. You must haTe when I called. 
15w Do you think he has to the ~ame? 
16. Your mother has just by. 
17. Do you know why he home? 
18. Jimmie has for the mail. 
---
19. She has to Dramatic Club. 
---
20. He to take his Tiolin lesson. 
---
21. I he.d fishing with my father. 
22. They must haTe on the early bus. 
23. She has home because she for~ot her ~lasses. 
24. I had on an errand f r my mothe r. 
---
25. DaTid must haTe in the other car. 
26. Did y•u kn~w when we ? 
27. They haTe down for hot lunch. 
---
28. Do y u kn w where the two boys ? 
29. They haTe to the office. 
30. You should have to the Ice Follies. 
ANSWER SHEET os ...... 
1. He must haTe ~one before this. 
2. Jane went with him yesterday. 
3. She has gone to the moTies. 
4. They must have gone by car. 
5. You should haTe gone to the concert. 
6. Had you gene before he came? 
8. He should haTe gone to the rehearsal. 
9. He had gone before he knew about the rehearsal. 
10. I think he has gone with his sister. 
11. He has gone te get the paper. 
12. I wish I had gone. 
13. Where c uld they have gone? 
14. You must haTe gone when I called. 
15. Do you think he has gone to the game? 
16. Your mother has just gone by. 
17. Do yGu know why he went home? 
18. Jimmie has gone for the mail. 
19. She has gone to Dramatic Club. 
20. He went to ta..lce his Tiolin lesson. 
21. I had gone fishing with my father. 
22. They must haTe gone en the early bus. 
23. She has gone home because she forgot her ~lasses. 
24. I had gone on e.n errand for my mother. 
25. DaTid must have gone in the other car. 
26 •• Did yQu know when we went? 
27. They haTe gone down f r hot lunch. 
28. Do you know where the two boys went? 
29. They have ,::one to the office. 
30. You sheuld have gone to the Ice Follies. 
Supply the form of the verb that will make t he sentence corre ct. 
1. (ate, eaten).- We • lunch with the speaker. 
2. (a.te, eaten). The squirrel has the nuts. 
3. (ate, eaten). Have you ____ yet? 
4. (ate, eaten). The cat has all the fish. 
5. (ate, eaten). They breakfast before ~hay left. 
6. (ate, eaten). He hasn•t his dinner. 
7. (ate, eaten). 
a. (ate, eaten). 
9. (ate, eaten). 
10. (ate, eaten). 
---
I hope they haven't all the fudge. 
We lunch at the lake. 
She hasn•t anything today. 
He the berries as fast as she picked them. 
11. (ate, eaten). You must have very early. 
---
12. (ate, eaten). We as soon as we were up. 
13. (ate, eaten). Is the.t all you for lunch? 
14. (ate, eaten). I had already some candy. 
---
15. (ate, eaten). You too fast. 
16. (ate, eaten). Have you y~t? 
17. (ate, eaten). 
18. (ate, eaten). 
19. (ate, eaten). 
20. (ate, eaten). 
2l.(ate, eaten). 
22~ · (ate, eaten). 
23. (ate, eaten). 
24. (ate, eaten). 
25. (ate, eaten~. 
26. (ate, eaten). 
They ha~before we arrived. 
Have you ever here before? 
We had everything on the table. 
She hasn't any solid food yet. 
You haven•t your carrots. 
She has too much sweet food today. 
How many apples have you this morning? 
Who has my dessert? 
---
It was so good that I could have all of it. 
We our picnic lunch on the bank of the river. 
27. (ate, eaten). Have you anything like this before? 
---
28. (ate, eaten). They must have all the cookies we made. 
29. (ate, eaten). Had you when I called? 
ro. (ate, eaten). That was mem t to be • 
---
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ANSWER SHEET 
1. ~e ate lunch with the speaker. 
2. The squirrel has eaten the nuts. 
3. Have you eaten yet? 
4. The cat has eaten all the fish. 
5. They ~ breakfast before they left. 
6. He hasn't eaten his dinner. 
7. I hope they haven't eaten all the fudge. 
8. We ate lunch at the lake. 
9. She hasn't eaten anything today. 
10. He ate the berries as fast .as she picked them. 
11. You must have eaten very early. 
12. We ate as soon as we 'were .up. 
13. Is that all you ate. for lunch? 
14. I had already eaten some can~y. 
15. You ate too fast. 
16. Haven't you eaten yet? 
17. They had eaten before we arrived. 
18. Have you ever eaten here before? 
19. We had eaten everything on the table. 
20. She hasn't eaten .any solid food yet. 
21. You haven't eaten your carrots. 
22. She has eaten too much sweet food today. 
23. How many apples have you eaten this morning? 
24. Who has eaten my dessert? 
25. It was so good I could haven eate~ all of it. 
26. lfe ate our picnic lunch on the b·ank of the river. 
27. Have you eaten anything like this before? 
28. They must have eaten all the cookies we made. 
29. Had you eaten when I called? 
30. That was meant to be eaten. 
Supply the verb form--wrote_, written-- that will make the sentence correct. 
:'.. (wrote, written) . 
2. (wrote, written). 
3. (wrote, written). 
4. (wrote , wr i tten). 
5. (wrote, written)a 
·6. (wrote, written). 
7. '(wrote, written). 
8. (wrote , writt en) • 
9. (wrote , written). 
10. (wrote, written) • 
11•.1 (wrote, written ). 
12. (wrote, written). 
13. (wrote , written). 
14. (wrote ) written). 
15. (wrote , written). 
16. (wrote, written). 
17. (wrote , written). 
18. (wrote , written). 
19. (wrote, written). 
20. (wrote, written). 
21. (wr ot e, written). 
22 . (wrote, vritten). 
23 . (wrote, written). 
24 . (wrote, written). 
25. (wrote, written). 
28. (wr ot e , written). 
27. (wrot e , written). 
28 . (wrote , >vritten). 
29 . (wrote, written) . 
30. (wrote, wr itt en). 
Have y ou your business letter? 
I it this morning during study pe riod. 
He a good description. 
His sister has a story for the p aper. 
She it l a st night. 
Haven't you _____ to your fo r eign friend yet? 
I as soon a s I r e ceived her letter. 
---
John said that he hadn't his letter. 
---
Do you know how many books he has 7 
I to her when she was sick. 
---
How many times h ave y ou that paper over? 
I hope you have your paragraph. 
She a poem about spring. 
He must have _____ a very amusing story. 
Have you your conte st let ter yet? 
My brother h is name very well. 
1Vhy haven't you to him? 
I to him and his mother. 
You ought to have to your mother t on i ght. 
I thi s with my new pen. 
Celia 
---
an inter est i ng letter about he r trip 
t o Hawaii. 
He must h ave t his in a hurry. 
You a goo d c aption for the cartoon. 
He ought to have for the i nformation . 
Have y ou your first draft? 
She has her application . 
Who do you think h a s the be s t sonnet? 
I ought to have about the mistake in my order. 
---
Thi s should have been in ink. 
---
How much have you ? 
ANSWER SHEET 
1. Have you wri tten your business letter? 
2. I wrote it this morning during study period. 
3. He wrote a good description. 
4. His sister has written a story f or the paper. 
5~ She wrote it l ast night. 
6. Haven't you written to your fore i gn friend yet? 
7. I wrote as soon as · I rece ived her letter. 
8. John said t hat he hadn't written his letter. 
9. Do you know how many books he has wr itten? 
10. I ¥ro.te to her when she was sick. 
11. How many times have you written that paper over? 
12. I hope you have written your paragraph ~ 
13. She vrrote a poem about spring. 
14. He must have written a very amusing st ory. 
15. Have you written your contest l etter yet? 
16. My brother wrote his name very well. 
17. Why haven't you written to him? 
18. I wrote to him and his · mother. 
19. You ought to have written to your mothe r tonight. 
20. I ~Tote thi s with my new pen . 
21. Celia wrote an i ntere s ting letter about her trip to Hawaii. 
22. He must have written this in a hurry . 
23. You wrote a good caption fo r the ce.rtoon. 
24. Re ought to have written for the information. 
25. Have you written your fir st draft? 
26. She has written her application. 
27 . ?fuo do you think has written the best sonnet? 
8. I ought to have written about the mist ake in my order. 
29. This should have been written in ink. 
30. How much have you written? 
CORRECT USE OF PRONOUNS 
~Vhen choosing the pronoun to be used in the sentence s on the 
following sheets, you must decide whether the pronoun is the subject 
of the verb, the object of a verb or a preposition, or whether it 
follows some form of the verb "be". 
Examine the sentences given below. 
The subject of a predicate verb is in the nominative case. 
1 • . He gave a report. I gave a report. 
2. He and I gave reports. 
3. Billy is taller than she . (" i s" is understood). 
The pronoun which follows a part of the verb "be" requires the 
nominative case. 
1. It was he who made the home run. 
2. Was it she who came in late? 
3. The leaders are he and I. 
If the pronoun is in a prepositional phr ase, it is the object of the 
prepositi on and must be in the objective case. 
1. Will you go with her and me? 
2. The candy is for you and him. 
3. I have a card from him and his sister. 
If the pronoun is the object of a predicate verb, it is in the 
objective case. 
1. She saw him. She saw me. She saw him and me. 
2. Mother took her. Mother took us. Mother took her and us. 
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3. I sent her cards. I sent them cards. I sent her and them cards. 
Supply the form of the pronoun that wi l l make the sentence correct. 
1 . (she , her). That is a good picture of you and 
2. (He, Him)(I, Me) . and belong to the Crafts Club. 
3. ( she, her)(! , me). Wil'l you go to the beach with and ? 
4. (he ," him). We saw you and ___ on the street yesterday . 
f). (I, me). It was who made the fudge. 
€. (We, Us). girls are going t o the game. 
7. (I, me). Jim rode with He len and 
" 
8. (I, , ~e). He is going to take you end t o the circus. 
9. (he , him) (I, me). · Jane brought and souvenirs from Me xico. 
10. (she , her)( I, me). The class chose and for cheerleaders. 
11. (he, him). Was it who won first prize? 
12 . (she, her) • . The candy is for y ou and. • 
13. (they , them) . It was who found the dog. 
14. (we , us). Can you go with boys? 
15. (I, me). Mary is staying at camp with Mother and 
16. ( she , her). Was it who came i n first? 
17 .. (we, us). She to ld girls about her visit to the island. 
18. (he , him)( I, me). Di dn't you see and ? 
19. (she , her ). I will teach you and ___ t o swim. 
20. (he 1 h im) ( I • me). No one went except and • 
21. (I, me). Mother wi ll t ake you and to t he be ach. 
22. {he , him)(she , her). That paper is fo r and 
23. (I, me). Will you get some ice cream for Judy and ? 
24. he, him). ' Miss J ones want s you and in the office . 
25. (he, him)( I, me). She is going to invite ---. and ___ to the party. 
26 .. (We , Us). boy s will call fo r you. 
27. (I , me). Dad is going to buy a sa ilboat for Lee and 
28. (he, him)(I, me). The old chief showed ~nd many curios. 
29 ~ (I, me). She sat with Ellen and at t he concert. 
30. (he, h im ) . Aren't you and too young to get a license? 
.ANSWER SHEET 
1. That i s a good picture of you and her. 
2. He and l belong to the Crafts Club. 
3. Will you go to the beach with he r and me? 
4. We saw y ou and him on the street yesterday. 
5. It was I who made·' the fudge. 
6. We girls are going t o the game. 
7. Jim ro de with Helen and me. 
8. He i s going to take you and me to the circus. 
9. Jane brought him and ~ souvenirs from Mexico. 
10 ~ The class chose her and me for cheerleaders. 
11. Was it he who won first prize? 
12. The candy i s for you and her. 
13. It was they who found the dog. 
14. Can you go with~ boys? 
15. Mary is staying at camp with Mother and me. 
16. Was it she who came in first? 
17. She told ~ girls about her visit to the island. 
18. Didn' t you see him and me? 
19. I will teach you and her to swim. 
20. No one went except~ and~· 
21. Mother will take you and ~ to the beach. 
22. That paper is for him and her .. 
23. Wi ll you get some ice cream for Judy and me? . 
24. Miss Jones wants you and hLm in the office. 
25. She is going to invite him and me to the party. 
26. We boys will call f r you~ 
27. Dad is going to buy a sailboat for Lee and me. 
28. The old chief showed him and ~ many curios. 
29. She sat with Elien and me at the concert. 
30. Aren't you and he too young to get a license? 
1.0.;, 
Choose the form of the pronoun that will make the sentence correct. 
1. (He, Him)(I, Me). 
2. (she, her) • 
3. (she, her) • 
4. (I, me). 
5. (I, me). 
6. (she, her) • 
7. (she, her). 
8. (I, me). 
and washed the dishes. 
We sat on the rocks with and her brother. 
I will show you and my new slides. 
Please bring Peg and ___ the Sunday paper. 
My nephew is taller than 
I will bring you and 
May we sit with you and 
some shells from San Juan. 
? 
This is a secret between you and • 
9. (she, her)(he, him) .Father took ~nd deep-sea fishing. 
10. (he, him). 
11. (I, me). 
12. (I, me). 
13. (he, him). 
14. (he, hlim). 
15. (she, her). 
16. (he, him). 
17. (we, us) •• 
18. (she, her). 
19. (I, me). 
20. (I, me). 
21. (he, him). 
22. (they , them). 
23. (we, us). 
24. (I, me). 
25. (he , him) ( I , me). 
26. (she, her). 
27. (I, me). 
28. (he, him)(i, me)~ 
29. I, me). 
30. (we, us). 
Is that standing by the door? 
May Dick and ___ study spelling together? 
Mother made Nancy and dresses for the party. 
I must write to and his mother. 
Did Roy and ___ finish their model airplanes? 
This evening Anne and are at home alone. 
Harold and heard. chains r attling. 
He divided the candy among ___ boys. 
The best swimmers are Julia and 
Be sure to write to Ralph and 
The coach ordered uniforms for Larry and 
Everyone passed except and his sister. 
It was who won the medals. 
Shall you be here when boys get back? 
Dad gave Fred and ___ his old fishing rods. 
The prizes were awarded to 
Father thought that you or 
and • 
would win. 
It was impossible for Mother hnd to go. 
May and study together? 
She reported you and to the pr i ncipal. 
Several of f-reshmen cleaned the windows . 
• 
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ANSWER SHEET 
1. He ~~d I washed the di shes. :104 
2. 1 'e sat on the rocks with her and her brother. 
3. I will show you and~ my new slides. 
4. Please bring Peg and~ the Sunday paper. 
5. My nephew is tal ler than I y 
6. I wil l send you and her some shells from San Juan. 
7. May we sit with you and her? 
8. This is a secret between you and me. 
9. I s that he standing by the door? 
10. Father took her and him deep-se a fishing. 
11. May Dick and l study spell ing togethe r? 
12. Mother made Nancy and~ dre sses for the party. 
13 . I mu st write to him and hi s mother. 
14. Di d Roy and 'he finish their model airplanes? 
15 . This evening nne and she are at home alone. 
16. Harold and he heard chains rattling . 
17. He divided t he candy among~ boys . 
18. The best swimmers are Julia and she. 
19. Be sure t o write to Ralph and~· 
20 . The co ach ordered uniforms for Larry and me. 
21. Everyone passed except him and his sister. 
22 . It was they who won the medals. 
23. Shall you be here when ~ boys get back? 
24. Dad gave Fred and ~ his old f ishing rods. 
25 . The prizes were awarded to him and me. 
26. Father thought that you or she would win. 
27. It was impossible for Mother and~ t o go . 
28. May he and l study togethe r? 
29. She r eported you and~ t o t he principal. 
30. Several of u s fre shmen cleaned the windows . 
Supply the form of the pronoun that will make the sentence correct. 
1. (I, me ). 
2e (He, Him). 
3. (He, Him)( I, me). 
4. (she, her) (he, him). 
5. (I, me ). 
6. (we, us). 
7. (he, him). 
8. (she , he r) (he, him). 
9. (I, me). 
10. ( she, her)(I , me ). 
11. (we, us). 
12. (we, us). 
• 
13. (he, him). 
14. (we, us). 
15. (he, him) (she, her). 
16. (he, h i m) (I , me). 
17. (we, us). 
18. ( she, her). 
19. (she, her). 
20. (we, us). 
21. (she, her)(I, me). 
22. (I, me). 
23. (he, him)( I, me). 
24. (he, him) (I, me). 
25. (she, her )(he, him). 
26. (he, him) .. 
27. (he, him)( I, me). 
28. (he, him)( I . me). 
29. (he, him). 
30. (he, him)( I, me ). 
Kay wrote a letter to Jean and 
- . 
and Alfred are on the committee. 
and gave the reports. 
Are you waiting for and 7 
The committee on decorations is Bob, Jack , and 
It is up to boys to get this done. 
I t hink it was who found the book. 
The lucky one s were and 
Father wants to send Jim and to college. 
He spoke to 
He asked 
Some of 
and about it. 
boys to go with him. 
fellows went fishing. 
I will send the r eport to either you or 
He told boys to stay off hi s property. 
Do you want anyone besides 
You are to march behind 
The mayor shook hands with 
and 
and • 
girls. 
? 
• 
Her sister and are in charge of the program. 
Everyone went except you and 
May ___ girls be excused now? 
All the girls were knitting except and • 
They are just like you and • 
May __ and come early? 
The bus left without and • 
Everyone has gone e xcept and 
I l i ve near and his sister. 
May and go with you? 
She wants and ·to go in her c ar. 
His mother and were left to manage affairs. 
May and go for the mail? 
1_0 5 
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. .ANS'lm:R SHEET 
L. Kay wrote a letter to Jean and me. 
2. He and Alfred are on the committee. 
3. He and l gave t he reports. 
4. Are you waiting for her and him? 
5. The committee on decorations is Bob, Jack, and I. 
6. It it up to ~ boys to get this done. 
7. I think it was he who found the book. 
8. The lucky ones were she and he. 
9. Father wants to send Jim and me to college . 
10. He spoke to her and me about it. 
11. He a sked us boys to go with him. 
12. Some of ~ fellows went fishing. 
13. I wi ll send the report to either you or him. 
14. He told~ boys to stay off his property . 
15. Do y ou want anyone besides him and her? 
16. You are to mar.ch behind him and me. 
17 . The mayor shook hands with~ girls . 
18 . Her sist er and she are in charge of the program. 
19. Everyone went except you and herv 
20. May ~ girls be excused now? 
21. Al l the girls were knitting e xcept her and me. 
22. They are just like you and me . 
23. May he and l come early? 
24. The bus left without him and me. 
25. Eve~yone has gone except her and him. 
26. I live near him and his sister. 
27. ~.l:ay he and l go with you? 
28. She wants him and~ to go in her car. 
29. His mother and he were left to manage affairs. 
'\ 
30. May ne and I go for the mail? 
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This is a lesson on t:he a2:reement of a pronoun with its 9..Utecedent. 1..0 7 
The antecedent is t~e noun to which the pronoun refers. You must first find that 
noun; then make the pronoun agree ~nth it in. number. For instance, in the 
sentence--Everyone should do (his, their) share-- the pronoun refers to the 
subject, everyone, which is singular; therefore you will use the singu lar 
pronoun. When the antecedent refer s to both sexes , his is u.sed f r the 
--~----- ------. 
singular form, and, 1in this case, the sentence is--Everyone should do his 
share. 
Examine the following sentences: 
v::::---· ----.... 
Each one may do as ~ please s • 
..,? ----. 
Al l the pupils brought their contributions. 
,__ ----..., 
'{e expect every person to do his duty • 
........ 
HRS any pupil completed his as signment? 
Every g~r sewing. 
All the girls brought their sewing. 
-------. 
Every pupil has received his report card. 
-----., . 
All the pupils have received their report cards. 
Rememberthat an antecedent such as every member, every citizen, or 
each pupil, is followed by the singul ar his. 
• 
Supply the form of the pronoun that will make the sentence correct. 
1. (his, their). 
2. (his. their). 
3. (his, their). 
4. (her, their). 
5. (his~ their). 
6. (his, their). 
7. (he, they). 
8. (his , the.ir). 
9. (his~ the~r). 
10 . (his, their). 
11. (his, their). 
12. (he , they) • 
13. (his, their). 
14. (his, their). 
15. (his, their). 
16. (his, their) . 
17. (his, their). 
18. (her , their). 
19. (his, the i r). 
20. (his, their). 
Did anyone bring ____ ticket money? 
Someone left coat on the steps. 
---
Who is giving report tomorrow? 
One of the girls l eft 
---
sewing in the gym. 
Someone left lunch on the bus. 
---
Has everyone brought back report card? 
---
Has anyone some skiis that will lend1! 
Miss Reid .wants ever~y pupil t o hand in paper. 
---
Has everyone checked bag? 
---
One of the boys wil l lend you 
---
glove. 
Each pupil has 
---
own task. 
Does anyone have a pen that 
All the players have taken 
---
will lend? 
suits. 
Some pupil left ruler on my desk. 
---
One of the players lost oap. 
Every boy wanted __ _ share of the treasure. 
In the rolling mill every puddler has ___ oWn helper. 
Is there any girl who didn't bring sewing? 
Have all the fellows taken baseball shoes? 
---
Who lent me book? 
---
1_08 
ANSWER SHEET 
AGREEMENT OF PRONOlm ~TH ANTECEDENT 
1. Did anyone bring his ticket money? 
2. Someone' left his coat on the steps. 
3. Who is giving his report tomorrow? 
4. One of the girls left hen sewing in the gym. 
5. Someone left his lunch on the bu s. 
6. Has everyone brought back his report card? 
7. Has anyone some skiis that he will lend? 
8. Miss Reid want s everyone to hand in his paper. 
9. Has eve ryone checked his bag? 
10. One of the boys will lend you his glove. 
11. Each pupil has his own task. 
12. Does anyone have a pen that he will lend? 
13 • . J'.J.l the players have taken their suits. 
14. Someone left his ruler on my desk. 
15. One of the players lost his cap. 
16. Every boy wanted his share of the treasure . 
17. In the rolling mill every puddler has his own helper. 
18. Is the re any girl who di dn' t bring he~ sewing? 
19. Have all the fellows taken their baseball shoes? 
20. Who lent me his book? 
1.09 
GREE.MENT BET'NEEN SUBJECT A..l'i!D PREDIC ATE 
A verb agrees with its subject in person and number. Find the 
simp le subject to see whether you need a singular or a Plural verb. 
Examine the sentences on this sheet. 
11 the girls ~present. 
This book is mine. 
A ,compound subject connected by "and" takes a plural verb. 
Jane and E eanor have gone. 
Where ~ your father and mother? 
'll[ith the pronoun ·"you" , we always use "were" in the past tense, never 11 1'fas". 
Vhe re ~ you this morning? 
I wish you ~ going too. 
In sentences beginning "there is" and "there are", there is simply an 
introductory word; it is never a subject. In sentences of this type the 
subject usually follows the verb. 
There were several papers. 
The re are two letters on his desk• 
There 1! only one book left. 
There was a rowboat on the shore. 
-
Do no+. be mis led by a prepositional phrase between the subject Cautio~, ~ 
and the verb. 
One of his answers is wrong. 
Each of the houses is painted white. 
The dishes of food ~ placed on the table. 
Conne ct Rd by "or" or "nor" take a singular verb. Two singul ar subjects -
Neither Lee nor Dary plays on the team v 
Is Fred or Peter going to substitute? 
Doe s either your mother Or father belong to the club? 
-
Neither of them goes to town. 
Supply t he f orm ~ f the Terb that will make the s entence correct. 
1. (was, were). 
2. (wa s, we r e) . 
3 ~ (was, were). 
4 . (was, we r e). 
5 . (has, have ). 
6. ( has, have). 
7. (has, have). 
8. (has, have ) . 
98 (Has , Have). 
10. (has , have) . 
ll. (ha s, have ). 
12. (has, have). 
13. (su i ts, suit). 
14. ( driTe s, drive). 
15. (makes , make) • 
16. { ~ es, go). 
17. ( seems, seem). 
18. (teache s , teach). 
19. (brings, bring). 
I 
20. (Doe s , Do) . 
21. {comes, come). 
22. {Taries, Tary). 
23 .• ( l i~hts , light). 
24. {cames, ceme). 
25. (~ees, ~· )· 
26. {helps, help). 
The furniture of t he early home s ____ r ough and s impl e . 
The.re a book and a paper gn the desk. 
There 
The re 
e i ther a l e tter or a car d in th~ box. 
a boy and hi s si st er in the swing . 
Each of the paper s been carefully j udged. 
The constructi n of three trestle s been 
cempleted. 
Neither of the offers ____ been accept ed. 
Each ~f the pupils ____ ~iven his r epert. 
either your mothe r er your fat her ceme home? 
Either Den or Jimmie gone for the car. 
Only one of the ushers come. 
Each ef the birds ____ a spet of erange en i ts breast. 
Neither t he climate no r the country me . 
Either Mother or Dad u s te school. 
- --
Neither Mr. Smart nor hi s wife 
---
a gud ffi cer. 
One of t he boys fer the scho~ l mail. 
Neither of the plans to be satisfact ry. 
One ef the poems a le ss .. n. 
Ei ther she or her br•ther the paper. 
---
either ef t he boys agr ee with him? 
Here two mere boys. 
The speed ef the boat s • 
Pine knots burning in the fireplace the re m. 
---
Many of eur race horses 
There ____ your mother and sister. 
One of the girls hew with he r algebra. 
---
27. (require s , reguire).Physics much study. 
------
28. (makes, make ) . A basket of apples a go ed gi ft. 
29. {lie s, lie). The shoes and the uniform on the fl eor. 
30. (has , have). Each f the flowers 
- .-
five petals. 
:1:.1.1_ 
ANSWER SHEET 
1. The furniture of the early homes was rough and simple. 
2. There ~ a book and a paper on the desk. 
3. There was either a letter or a card in the box. 
4. There ~-a boy and his sister in the s,Ning • 
.5. Each of the papers has been carefully judged. 
6. The construction of three trestles has been completed. 
7. Nei the r of the offers has been accepted. 
8. Each of the pupils has given his report. 
9. Has either your mother or your f ather come home? 
10. Eithe r Don or Jimmie has gone for the car. 
11. Only one of the ushers has come. 
12. Each of the birds has a spot of orange on its breast. 
13. Neither the climate nor the country suits me. 
14. Either Mother or Dad drives us to school. 
15. Neither Mr. Smart nor his wife makes a good officer. 
16. One of the boys goes for the school mail. 
17. Neither of the plans seems to be satisfactory. 
18. One of the poems teaches a lesson. 
19. Either she or her brother brings t he paper. 
20 • . Does either of the boys agree with him? 
21. Here come two more boys. 
22. The speed of the boats varies. 
23. Pine knots burning in the firep l ace light the room. 
24. Many of our race horses cone from Arab stock. 
25. There ~ your ~other and f athert 
26. One of the girl s he lps her with her algebra . 
27. Physics require~ much study. 
28. A basket of apples makes a very good gift . 
29 . The shoes and the uniform lie on the floor. 
30. Each of the flowers has five petals. 
Supply the ferm f the Terb that will make the sentence correct. · 
1. (was , were). 
2~ (was, were). 
3. (was, were). 
4. (is, are). 
5. (is, are). 
6. (was, were). 
7. (expects, expect). 
8. (was, were) • 
9. (is , are). 
10. (stays, stay). 
11. (comes, come). 
12. (Doesn't, Don't). 
13. (adds, add). 
14. (Is, Are). 
15. (Tisits, . Tisit). 
There a book and a camera on the table. 
Stretched ut unde r the tree 
The first thin~ we noticed 
Sam and ~LU . 
the dishes. 
Either John or Harry ~oing to pitch. 
On the secend page there two serious errors. 
There too many people in the pool. 
Neither of us to make a fortune. 
His coat and cap lyin~ on the bed. 
Neither of the bananas Tery ~ood. 
One of the ~irls alway s 
---
late to help her. 
Here Jack and his sister. 
that kind of puzzle fascinate you? 
A bowl of red berries 
of the room. 
to the appearance 
Ned or Billy ~oing t'o catch? 
One of her classmates her eTery week. 
---
16 * (wasn't, weren't). Why you in school yesterday? 
----
17. ( i , are) • 
18 • ( i s , are) • 
19 • ( i s , are ) • 
20. (Does . Do). 
Hi's choice of words Tery good. 
Neither of the sentences correct. 
The price of the dishes fifty dollars. 
ene of the boys take art? 
l :t3 
21. (connects, connect).A ·network of aanals -----the countrie s of Europe. 
' 
22. (was, were). There only a compass and a ruler in her desk. 
23. (was, were). Where Helen and Jack last nip.;ht? 
24. (is, are). The swimmin~, boating, and fish in~ good. 
25. (is, are). Neither of them ___ feeling well this morning. 
26'. (has, have ). Neither the bass nor the tenor a r eally good Toice . 
27. (i s , are) . A deck f fifty-tw cards used. 
28. (c ntains, c nt ain).One of the shelTes 
----
jars of jam. 
ANSWER SHEET 
1. There were a book and a camera on the table. 
2. Stretched out under the tree were Sam and Bill. 
3~ The first thing we noticed~ the dishes. 
4. Either John or Harry is going to pitch. 
5. On the .second page there ~ two se rious errors. 
6a There ~ too many people in the pool. 
7. Neither of us expects to me.ke a fortune .. 
B .. His coat and cap ~ lying on the bed. 
9. Neither of the ban~as ~ very good. 
10. One of the girls always stays late to help heru 
il. Here come Jack and his sister. 
12. Doesn't that kind of puzzle fa scinate you? 
13. A bowl of red berries adds to the appearance of the room. 
14. Is Ned or Billy going to pitch? 
15~ One of her classmates vis~ts her every week. 
16. Why weren't you in school yesterday? 
17. His choice of words is very good. 
18. Neither of the sentences is correct. 
19. The price of the dishes ~ fifty dollars. 
20. Does one of the boys take art? 
21. A network of canals connects the countries of Europe. 
22. There ~ only a compass and a ruler in her desk. 
23. 1Vhere were Helen and Jack last night? 
24. The swimming, boating, and fishing ~ good. 
25. Neither of them _is feeling wel1 this mo r ning. 
26. :Neither the bass noi- the tenor .ill!& a really ·good voice. 
27. · deck of fifty-two cards is used. 
28. One of the shelves contains je.rs of jam. 
Supply the f orm of the Terb that will make the sentence correct. 
1 • ( is, a re) • 
2. (is, are). 
3. ( is, are) • 
4. ( is, are) • 
5. (is, are) • 
6. ( is, are) • 
7. (is, a re) • 
8 • ( is, are) • 
9 • ( i s, are) • 
10 • ( is, are) • 
11 • ( is, are) • 
12. (is, are). 
· 13. (is , are)~ 
14. (is, are ). 
15 . (is , are). 
16. (is , are). 
17. (is, are). 
18. (was, were). 
19. {was, were). 
20. (was, were). 
21. (was, were). 
2 2 . (was, were). 
23. (was, were) . 
24. (was, were). 
25. (was, we re) ~ 
26. (was, were). 
27. (VIas, We re) • 
28. (was , were ). 
29. (wa s , we r e ). 
30. (was, we re). 
My faTorite fruit grapes. 
Neither f these b ks rec. mmended. 
Every animal in th~se re~i ns ___ suffering. 
The price of fruit and vegetables ___ high. 
There nly a few days te wait . 
The cure for that soap and water. 
Each of us free to Tote as he chooses. 
The subject before us the causes of crime. 
Six dollars ___ toe much to pay. 
The chief cr p of that country oats. 
Where your notebo k and pencil? 
The number of failures small. 
The peaches in that basket ___ be~inninr, to spoil. 
Neither of the answer s correct. 
Mumps a common disease amon~ children. 
FiTe dollars the amount you owe me. 
Neither Bradley nor Lee ___ playing today. 
Where you yesterday? 
A bex of be~ks and papers deliTered. 
When we arriTed, there ____ hardly any seats. 
Every member of al l clubs expected to contribute. 
Among the document s a letter from the l a.v~e r. 
ETe~one of the book cevers ____ faded. 
There too many mistakes in her st ry. 
The main car,go of those Tassels ___ machinery. 
There six girls ahe ad of me. 
you at the concert l ast night? 
----
Neither ef the girls 
Each of the Scout s 
ready. 
able to identify f i fty trees . 
How many baxes of dried fruit ____ shipped fr m Georgia? 
.ANSWER SHEET 
1. M f avorite fruit ~ grapes. 
2. Neither of these books is recommended. 
3. Every animal in th se regions is suffering. 
4. The price of fruit and vegetables is high. 
5. There are only a few days to wait. 
6. The cure for that is soap and water. 
7. Each of us is free to vote as he chooses. 
8. The subject before .us is t he causes of crime. 
9. Six doll ars is too much to pay. 
10. The chief crop of that country is oats. 
11. Where are your notebook and penc i l? 
12. The number of failures is small. 
13. The peaches in that basket ~ beginning to spoil. 
14.' Neither of the answers is correct . 
15. Mumps is a common disease among children. 
16. Five dollars is the amount you owe me. 
17. Neither Bradley nor Lee is playing today. 
18. ~ere ~ you uesterday? 
19. A box Of books and papers was delivered. 
20. When 'tie arrived, there~e hardly any seats. 
21. Every member of all clubs ~ expected to contribute. 
22. Among the documents was a l e t te r from the lawyer. 
23. Every one of the book covers was faded. 
24. There were too many mistakes in her story. 
25. The mamn cargo of those ve s sels was machinery. 
26. There were six girls ahead of me. 
27. Were you at the concert last night? 
28. Ne ither of the girls i s ready. 
29. Each of the Scouts was able to identify fifty trees. 
30 .. How many boxes of dried fruit were shipped from Georgia? 
1:16 
HOMONYMS 
Are you always sure of "their" and "there"? You should use 11their11 when 
you refer to something belonging to them, as their car, their hous.e, their 
dog. . There is an adverb and means in that place. You use it also when you 
mean thereis, there are, etc. 
I left it there. Have you ever peen there? 
There are some violets. There is your book. 
It 1 s always means "it is", but its shows. ownership. It means "belonging 
to it". It 1 s (it is} a beautiful day. 
Do you think it's his boat? 
It' s too far to walk. 
Its paw was caught in a trap. 
A kitten .chases its tail. 
The team is doing its best to win. 
Don't confuse ~, too, two. Two (an adjective or pronoun) is the number 2. 
Two men came in. He was away two years. 
To used with a noun ·or pronoun forms a prepositional phrase. 
We walk to school. In sunnner you go tb the beach. 
Some of you like~ whisper. 
In winter you go ~ ~ mountains ~ ski. 
To is also used before a verb, to ski, to dance, to study. 
Too is an adverb and means also as--Will you go too?- It is used in 
- -.-
the sense of too hot, too cold, too thick, too windy, meaning 11 in too 
great a degree. 
WRITE and RIGHT 
Write is the verb--You write your name You write a letter. 
Right as an adjective means correct. She is right/ 
As an adverb it means directly, immediately. 
l~st I come right home from school? 
Supp ly the word that will make the sentence correct. 
1. (their, there) How many pupils are ___ in yo~r class? j_j_8 
2. (their, there) are crayons over • 
---
3. (their, there) They put them beside books. 
---
4. (their, there) They forgot lunches. 
-----
5. (their, there) mitten§are over on the radiator. 
-------- -----
6. (their, there) Were many people at the game? 
7. (their, there) I think are six boys in his group. 
a. (their, there) mother won't let them go again. 
----- ----
9. (their, there) If you wish, I will go with you. 
---
10. (their, there) Were two games last night? 
-----
n. (their, there) papers are right ,···;. · • 
12. (theirJ there) · Put it until I get papers. 
13. (their, there) His ca r sat over ______ a ll the afternoon. 
14 . t.,their, there) Aren't paper s rea dy? 
-----
15. (their, there) is too much noise over • 
------ ------
16. (their, there) They couldn 't find keys. 
----
17 • (their, there')· Where did you put mail ? 
---
18. (their, there ) Are pictures ready? 
---~ 
19. (their, there) were many people at the lecture. 
-----
20. (their, there) Tell them to ,:v:dte names • 
--- ----
21. (their, there) 
----
is your book o·ver on the table. 
22. (their, there) we r e a boy and a man in boat. 
-------
23. (their, there) Where did you put wraps? 
----
24. (their, there) I saw cousins when I was • 
---
25. (their, there) If you go again, ask to see curios. 
---
26. (their, there) When will be another square dance? 
----
27 • (their, there) they are; I know horn. 
------ -------
28. (their, there) I had a ride in boat when I was • 
----- ------
29. (their, there) are trout in the brook that runs across farm. 
------ ----
30. (their, there) When we go , we must look at collection of 
---- ----
shells. 
1. How many pupils are there in y our class ? 
2. The re are the i r c rayons over there. 1.:1_9 
3. They put them -~here beside the ir books. 
··4. They f o rgot their lunche s . 
5. Their mittens are over there on the radiator. 
6 . Were iii:rr-e ::mariy people at the game? 
7. I thi~~ there are sixty boys in his group. 
· 8. Their mother won 1 t let them go there again 
9. If you wish, I -wtill go there with you. 
10. Were there tvro games l ast night? 
11 . Their papers are right there. 
12. Put it there until I get their papers. 
13. Hi s ca r sat over there all the a f t e r noon. 
14. Ar en ' t their papers r eady ? 
15. Ther e is too much noise over t here. 
16. They couldn't find their keys. 
17. i~ere did you put the ir mail ? 
18. Are their pi cture s r e a dy ? 
19. There were many p eople a t the lecture. 
20. Tell t h em t o vvrite their names trere. 
21. Ther~ is your book over there on the tabl e. 
22. There were a boy and a man in their boa·b. 
23. Where did yo u put their ·wraps? 
24. I saw the ir cousins when I was there. 
25. If y ou go there again1 a sk t o see treir cur i os. 
26 . When will there be another squar e dance ? 
27. The re they are; I know their horn. 
28. I had a ride in their boat when I was ';ther~. 
29. There are trout in the brook that runs across their farm. 
30. When we go there, we must l ook at their co l l ection of shells. 
Supul y t he wo r d that wil l make the sentence correct. 
t r<:O 
1. (its, it's) Do you think going to snow? 
---
2. (its, it's) The old cat has lost _____ kittens. 
3. (its, it's) starting to rain. 
---
4. (its, it's) foot was caught in a trap. 
---
5. (its, it's) mine, and I want i t. 
---
6. (its, it 1 s) too dark to read. 
7. (its, it's) late, and I'm sleepy. 
---
8. (its, it's) I think wing is broken. 
---
9. (its, it's) not right yet. 
---
10. (its, it's) the telephone ringing. 
---
11. (its, it's) I know not my book . 
12. (its, it's) The sawdust has come out of arms. 
---
13. (its, it's) Do you know where collar is? 
---
14. (its, it's) Don't you think __ time the baby went to bed? 
15. (.its, it's) I think · foot has been injured. 
16. (its, it's) You know, you who owe the letter. 
17. (its, it's) When nice here, I want you to visit me. 
18. (its, it's) Don't you think up to her? 
---
19. (its, it's) just possible t hat we could go horseback riding. 
---
20. (its, it's) I think turning to sleet. 
---
1. (write, right) your name plainly. 
---· 
2. (write, right) Come in. 
3. (write, right) When are you going to to me? 
---
4. (write, right) Sit ·beside her. 
5. (write, right) Wnen you , give her my address. 
6. (write, right) Walk to the corner and turn 
• 
7. (write, right) Will you help me this story? 
s. (write, right) He can't his name. 
9. (write, right) That's • 
10. (write, right) We are to a business letter for tomorrow. 
ANSWER SHEET 
1. Do you think it's going t o snow? 
2. The old cat has lost its kittens. 
3. ~ starting to rain. 
4. Its foot was caught in a trap. 
5. It 1 s mine, and I want it. 
6. It's too dark to read. 
7. It's late, and I 1m sleepy. 
8. I think its wing is broken. 
9. It's not right yet. 
10. It's the telephone r4!-ging. 
11. I know it's not my book. 
12. The sawdust has come out of its arms. 
13. Do you know where its collar is? 
14. Don't you think it 1 s time the baby went to bed? 
15. I think its foot has been injured. 
16. You know, ~you who owe the letter. 
17. When it's nice h~e, I want you to visit me. 
18. Don't you think~ up to her? 
19. ~ just possible tl~t we could go horseback riding. 
20. I think ~ turning to sleet. 
1. Write your name plainly. 
2. Come right in. 
3. When are you going to write to me? 
4. Sit right beside her. 
5. When you write, give her my address. 
6. Walk right to the corner and turn right. 
7. Will you help me write this story? 
8. He can't write his name. 
9. That's right. 
10. We are to write a business letter for tomorrow. 
Supply the wor d that will make t he sentence correct. 
I was tired go town. .... 
--- ---- ---
2. (to, too, two) Don•t you want _____ come visit us? 
3. (to, too, two) We want go Boston see the parade. 
4. (to, too, two) I am going take art if it isn't lat e enroll. 
5. (to, too, two) 
6. (to, too, ~ro) 
7. (to, too, two) 
s. (to, too, two) 
9. (to, too, two) 
10. (to, too, two) 
11. (to, too, two) 
12. (to, too, two) 
13. (to, too, two) 
14. (to, too, two) 
15. (to, too, two) 
What time do you want me __ meet you? 
We went the dance with classmates. 
--- ----
The water was warm, and I refused drink it. 
---- -----
It was late start for town. 
--- ----
My father warned me that I was likely_skid if I 
drove fast. 
---
It's cold snow. 
---
___ groups of Scouts are going_ hike ___ Hampton. 
~at do you intend do after graduation? 
Don't you want __ go Washington ? 
I want ____ go college • 
We have drive town do some shopping. 
16. (to, too, two) I am going the movies with of myfriends. 
-----
17. (to, too, two) I would go , but I'm busy. 
18. (to, too, two) have whole days do anything I wish seems 
good be true. 
---
1. ·(write, right) We must 'leave away. 
---
2. (write, right) The express goes through this town. 
3. (write, right) That is not the thing to do. 
4. (write, right) You must to him · away. 
5. (write, right) Keep ___ on going. 
6. (write, right) I can't do this • 
---
7. (write, right) Doesn't he well~ 
---
8. (write, right) Do you think she is 1 
9. (write, right) Go in. 
----
10. (write, right) Don•t to fast, and you will do better 
----
SWER SHEET 
1. I was too tired to go to town. 
2. Don't you want to come~ visit us? 
3. We want to go to Boston to see t he Jll rade. 
·4. I am going. to take art if it isn't too late to enroll. 
5;. What time 'do you want me to meet you? 
6. We went to the dance with two classmates. 
7 • The water wa s too warm, and I refused to drink it. 
8. It was too late to start for town. 
9. My .father warned me that I was likely· to skid if I drove too fast. 
10. It's too cold to snow. 
11. Two groups of Scouts are going to hike to Hampton. 
12. What do you intend to do after graduation? 
13. Don't you want to go to Washington~? 
14. I want~ go~ college~· 
15. We have to driveto town to do some shopping. 
16. I am going~ the movies with~ of my friends. 
17. I would go too, but I'm~ busy. 
18. To have ~ whole days ~ do anything I wish seems too good~ he true. 
1. We must leave right away. 
2. The expres_s goes right through this town. 
3. That is not the right thing to do. 
4. You must write to him right away. 
5. Keep right on going. 
6. I can't do this right. 
7. Doesn't he write well? 
s. Do you think she is right? 
9. Go right in. 
10. Don't write too fast, and you w2ll do better. 
CORRECT USE OF ADJECTIVES AND ADVERBS 
Do not use an adjective as an adverb, or an adverb as an adjective. 
Choose the part of speech accerding to the use of the word in the sentence. 
Use as an adjective a word which modifies a noun or a pronoun. 
Are the children always so quiet? 
This is a very interesting book. 
Aren't you happy to day? 
Use as an adverb a word which modifies a verb, an adjective or 
another adverb. 
This is realll good fudge. 
The children came in quietl~ · 
Bob pitches well. 
After such verbs as ~. sound, taste, smell, and feel ~se an 
adjective to denote a quality of the subject. 
~l.'his milk smells sour. 
My meat tastes ~· 
He looks cross. 
Her voice sounded familiar. 
I feel very well. (Wel l is an adjective when it means in 
good health.) 
Examine the following sent ences. 'J 
The children sound happy this morning. 
They are running happily about the yard. 
Nancy looks cross to day. 
She spoke crossly: to me when I pulled her belt. 
The boy looks strange. 
He acts strangely . 
How sweet she looks today t 
How ~eetly she smiled at the childt 
Supoly the word that will make the sent ence correct. 
1. ( sure, surely ). 
2. (warm, warmly). 
3. (good, well). 
4. (calm, calmly). 
5. (sweet, sweetly). 
6. (sad, sadly). 
7. (smooth, smoothly). 
8. {gay, gaily). 
9 .. (sour, · sourly)~ 
10. (real, really). 
11. (cross, crossly) ~ 
12. (good, we ll). 
13 .. (su· e, surely). 
14. (bad, badly ) .. 
15. (gay, gaily). 
16. (good, well). 
17. (sad, sadly). 
18. (cross, crossly). 
19. (bitter, bitterly) .. 
20 .. (calm, calmly). 
21. (different ~ di fferently ). 
22. (good, well ). 
23. {real, really). 
24 .. (angry, angrily). 
25 .. (good, well). 
26 .. (bad, badly). 
27. (easy , eA.sily). 
28. (sure, surely). 
29. (real, really) . 
30. {good, well ). 
The speaker was ____ interesting. 
How the water feels! 
Did Bob speak at the as sembly? 
. You must learn to take things 
---
She smiled at the child. 
---
The man looked 
Our car ru~s • 
----
All the children feel ____ today. 
Thi s cream smells • 
These cinnamon buns are ___ good. 
She spoke 
Can he sing 
to me when I came in. 
enough to sing a solo? 
Her lette r ___ was a delight ful surprise. 
Did you feel when he le f t? 
They laughed ___ ._ when they started for the picnic. 
Some of the pupils draw • 
He looked at the demolished car. 
My t eacher looks ___ this morning. 
This medicine tastes • 
---
She speaks to the children. 
Two people often do the same job .. 
----
His suit fits 
That was a good paper. 
She looked at the boy. 
---
Did you do in the test. 
His playing sounds ____ • 
A dog can be taught when he is young. 
----
He behaves better. 
I am tired. 
Fred pitched today. 
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ANSWER HEET 
1. The speaker was surely interesting. 
2. How warm the water fe els ! 
3 . Did Bob speak well at the assembly? 
4. You must learn to take things calmly . 
5. She smiled sweetly at the child. 
6. The man l ooked sad. 
7. Our car runs smoothly. 
8 . All the chi ldren f eel gay today . 
9. This cream smells sour ~ 
10. These cinnamon buns ar e real l y good. 
11. She spoke crossly to me when I came in. 
12. Can he sing well enough to sing a solo7 
13. Her let ter surely was a delightful surprise. 
14. Did you feel bad when he left? 
15. They laughed gaily when they started for the picnic. 
16. Some of! the pupils draw well. 
17. He looked sadly at the demolished car. 
18. My teacher looks cross this morning . 
19. This medicine tastes bitter . 
20. She speaks calmly to t he children. 
21. Two people often do the same job differently. 
22. His suit f its well. 
23. That was a really good paper . 
24. She l ooked an1:2rily at the boy . 
25. Did you do we ll in the test? 
2 6~ His playing sounds bad. 
27. dog can be taught easily when he is young. 
28. He surel y behave s better. 
29. I am r eally tired. 
30~ Fred pitched~ today. 
Supply the word that will make the sentence correct. 
1. (easj , e asily). She can do t hat 
---
2. (queer, queer l y ). He looked 
---
and acte-d 
---
3. (weary, wearily). Your mother looks • 
---
4. (different , differently ). The two boys are quite 
---
5.. (good, well). He reads 
6. ( bad, badly ). You did in your test. 
7. ( quiet, quietly). Were we this period? 
---
8. ·(care ful, carefully). May we paint if we are ? 
---
9. (weary, wearily). She looked ____ at the stack of ironing. 
10. (rapid, rapidly) . Our garden will grow after a warm rain. 
---
ll. ( eager, eagerly ). He looked 
---
at the line-up. 
12. (calm, calmly) • Her mother seems • 
13. (sudden, suddenly). Vfuy did you stop so ? 
14. (good, well) . This plant seems to be growing 
---
15. (bad, badly). Ann felt because she lost her pen. 
16. (beautiful, be autifully). Marion sang 
----
last ni11;ht. 
17. (good, well). Ben didn ' t do so in the l ast test. 
18. (kind, kindly). The woman spoke to the chil • 
---
19. ( slow, slowly). The train crept around the cu rve. 
---
20. ( good, we ll). Jay skates very ____ , doesn' t he? 
. 
21 . (sweet, sweetly). The candy tastes too 
---
22. (goo.d, well ). Jane always doe s her work 
23. (rough, roughly ). Tom plays too __ _ 
24. (bad, badly). This hamburg tastes 
25. (good, we ll . You p layed that ntoober very 
26. ( c r.;_ reless, carelessly). Billy does his work 
---
27. ( good , well) . Did the apple pie taste ? 
28. ( careful, carefully). ~ lways cross streets ___ _ 
29. (go od, we ll). Rita doe s not dance 
----
30. (familiar, familiarly) . That voice sounds 
---
.AN ·'fER SHEET 
1. She can do that easily. 
2. He looked queer and e_cted queer~:[· 
3. Your mother looks weary. 
4. The two boys are quite different. 
5. He reads well . 
6. You did badly in your test. 
7. Were we g,uiet:_ this period? 
8 . May we paint if we are careful? 
9. She looked wearily at the stack of l.roning. 
10. Our garden will grow rapidl~ after a warm r ain. 
11. He looked ea~erly at the line-up. 
12. Her mother seems calm. 
13. ~by did you stop so suddenlx? 
14. Thi s p lant seems to be growing well. 
15. Ann felt bad because she lost her pen. 
16 . Mari on sang beauti~ul ly last night. 
17. Ben didn 't do so well in the last te st. 
18. The woman spoke kindly to the child . 
19. The t rain crep:t slowl:-[ around the curve. 
20. Jay skates ve ry wel~, doesn' t he? 
21~ The candy ta stes too sweet . 
22. Jane always does her work well. 
23. Tom plays too oughlz. 
24. This hamburg t astes bad. 
25. You played that numbe r very well. 
26. Billy does his work carelessly. 
27. Did the apple pie taste good? 
28. Always cross streets carefully. 
29. Rita does not dance well. 
30. That voice sounds famili ar . 
Supply the word that will make the sen~ence correct. 
.1. 
2. 
(careful, c arefully )v 
(cordial, cordially). 
·3. (cordial, cordially). 
4. (good, well). 
5. (distinct, distinctly). 
6. (sound1 soundly). 
7. (bad, badly). 
Doe s she drive ? 
----
His mother seems very __ _ 
She greeted us 
----
The car wasn't washed 
He always speaks 
----
After the long ride we slept 
- - -
Ted hurt his arm • 
---
B. ( different, differently). Your camera i s from mine. 
----
9. (good, well ) . 
10. (easy, easily). 
lL. (sof t , softly~. 
12. (bad, badly ). 
13. (prompt, promptly). 
14. (anxious, anxiously). 
I hope you slept 
The camper chose a place where he could get water 
Ellen speaks so __ I ca.n hardly hear her. 
His head f elt all night .. 
She took her se at • 
---
The poor woman looks 
----
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15. (anxious, anxiously) • She watched for the child to turn the corner. 
16. (pretty, prettily). Did the floats look ? 
17. (strange. strangely). That man acts 
----
18. (strange, strangely) • He looks too . 
19. (different , differently). Your camera works from mine. 
20. (skillful, skillfully). 
21. (neat, neatly) . 
22. (curious 5 curiously). 
23. (eag~r. eagerly). 
24. (graceful, gracefully) . 
25. (easy, easily). 
26 . (bad, badly). 
27 .. (good, well). 
28. ( real , really). 
29. (sweet , sweetly). 
30. (happy , happily). 
The Indian boy handles a canoe 
----
He can write when he doesn't hurry. 
The child looked at the maskers. 
·she seems to go to summer camp. 
The bear is clumsy , but the tiger moves 
You can do that 
Do you feel very 
Kenneth played the part 
The children are quiet today. 
---
How the roses smell! 
---
Pupils were running 
---
around the yard. 
ANSWER SHEET 1_3 0 
1. Does she drive carefully'l 
2. His mothe r seems very cor~~al. 
3. She gre eted us cordially . 
4. The car wasn't washed we ll. 
5. He a l ways speaks distinctly. 
6. Afte r the long ·ride we slept soundly. 
7. Ted hurt his arm badly. 
8. Your camera is different from mine. 
9. I hope you slept well. 
10. The camper chose a place where he coul d get water easily. 
11. Ellen speaks so softly I can hardly hear he r. 
12. His head felt bad all ni~ht. 
13. She took her seat promptly. 
14. The poor woman looks anxious. 
15. She watched anxious}~ for the child to turn the co rner. 
16. Did the floats look prettl? 
18. He looks strang~ too. 
19. Your camera .works differently from mine. 
20. The Indian boy handles a canoe skil~~ully. 
21. He can write neatly when he doesn't hurry. 
22. The child looked curiously at the maskers. 
23. She seems eager to go to smrnner carnp. 
24. The bear is clumsy, but the tiger moves gracefully. 
25 . You can do that easily. 
26e Do you feel very bad? 
27. Kenneth played the part well~ 
28. The children are r eal l y quiet today. 
29. How sweet the roses smell! 
30. Pupils we e running happil¥- around the yard. 
RETENTION TEST 
1. (she ~ her). 
2. (his, their). 
3. (~ven, evenly). 
4. (is , are) . 
5. (she , her )(I , me). 
6. (ate, eaten). 
7. (has, have ). 
8 . (sweet ; sweetly). 
9. ( l a id, l ay). 
10. (poor, poorly ). 
11. (she , her)(I , me). 
12. (she, her). 
13. (she, her). 
14. (we.s, were) . 
15. (broke , broken). 
16. (drank , drunk). 
17. (did, done). 
18. ( lay, lie). 
19. (he, him~. 
20 . (we, us). 
21. (she , her). 
22. (he , him). 
23. (he , him)( I, me). _ 
24. (owns, own) . 
25. (was~ were). 
26. (bad, badly). 
27. (gruff, gruffly). 
28. (quick, quickly) . 
29. (good, well). 
30. (Has, Have) • 
MAY 1950 
Mr. Brovm and are my favorite teache rs. 
Has everyone learned part? 
---
He set out the rows 
---
The box of raisins 
I t was written to 
in the closet . 
and 
Has she her cere al? 
---
One of you made an error. 
The fudge tastes very 
---
Dad in bed all morning . 
She writes very · 
---
You sat behind and 
Alice and e.r e in the same P-;r de . 
Dad t ook Joe and 
Only a. box of chocolates __ missing. 
I can't write because my pencil is 
---
He has a pint of milk . 
I all my homework. 
Will you in bed for a while? 
Mother wants Ruth and 
Why shoul dn't students form a team? 
I received a gift from Bob and 
who spoke. It was 
Dad took and to t he game. 
Neither Ned nor Paul 
The bundle of clothes 
The burning rubber mnelled 
The voice sounded 
----
She dre s sed • 
----
The radio doesn't sound 
a car. 
very heavy. 
---
either your siste r or brother been abroad? 
/ 
RETENTION TEST .AJ.~SV\'ER SHEET 
1. Mr. Brown and she are my favorite teachers. 
2. Has everyone learned his part? 
3. He set out the rows evenly. 
4. The box of ra.isins is in the closet. 
5. It was written to her and me. 
6. Has she eaten her cereal? 
7. One of you has made an error. 
8. The fudge tastes ·very sweet. 
9. Dad lay in bed a.ll morning. 
10. She writes very poorly. 
11. You sat behind her and me* 
12. Alice and she are in the same grade. 
13. Dad took Joe and her. 
14. Only a box of chocolates was missing. 
15. I can't write because my pencil is broken. 
16. He has drunk a pint of milk. 
17. I di d al l my homework. 
18. Wi ll you lie in bed for a while? 
19. 'Mother wants Ruth and him. 
20. Why shouldn't ~ students form a team? 
21. I received. a gift from Bob and her. 
22. It was he who spoke. 
23. Dad took him and me to the game. 
24. Neither Ned nor Paul ovms a ce.r. 
25. The bundle of clothes was very heavy. 
26j The burning rubber smellec. bad. 
27. The voice sounded gruff. 
28. She dressed quickly. 
29. The radio doesn't sound good. 
30. Has either your sister or brother been abroad? 
MAY 1950 
-------
RET"NTION TEST 
lo ( she, her). 
2. (perfect, perfectly). 
3. (he, him)(I, me). 
4. (went, gone). 
5. (laid, lain). 
6. (clear, clearly). 
• (began, begun). 
Be (Their, There ) . 
9. (was, were ). 
10. (sure, surely). 
ll. (real , really) • 
12. (good, well) . 
13 . (queer, queerly). 
14. (knows , know) •• 
15. (we, us ). 
16. ( strange, strangely). 
17. (weary , wearily). 
18. (weary , wearily). 
19. (was, were). 
20. (drives , drive ). 
21. (froze, frozen ) . 
22 . (went, gone). 
23. (drank, drunk). 
24. (broke , broken). 
25. (began, begun). 
26. (wrote, written). 
27. (laid, l ay). 
28. (bad, badly). 
29. (bad, badly). 
30. ( ~ati s.f <>.ctory • · . . 
satisfactorily ). 
MAY 1~50 :1c3 
Do you and ___ attend t he same ·school? 
Our plans worked out ----- · 
May and deliver the milk'l 
You should have to the circus. 
That tree has there for years. 
You don 't always speak _ __ _ 
The chorus had just the second number. 
---
_____ mother won't let them . go _____ again. 
Neither of the rugs ____ l ~rge enough . 
The parade ___ was a co lorful sight. 
You had a good tan . 
----
Dan doesn 't ride very ____ , does he? 
The f at bear walked 
----
Neither he nor his mother her. 
She invited t he seventh grade and to her p icnic. 
He acted e.t the game. 
------
The poor man looked 
-----
He looked at the tall grass. 
----
___ you going there today? 
Either she or her brother us to school . 
---
The mi lk sat outside so long that it was 
---
He must have ___ with his mother , 
They have __ _ all the lemonade. 
I didn't know my pencil wa s • 
---
It has to rain. 
---
I have already 
--- -
t o her . 
She in bed all day yesterday . · 
He hurt his back • 
---
His back felt all night. 
The new motor works 
-------
RETENTION TEST NSWER SHEET 
1. Do you and she attend the same school? 
2. Our plans worked out _perfectly . 
3. May he and..!, delive r the milk? 
4. You should have gone to the circus. 
5. That tree has lain there for years. 
6. You don't always spe ak clearly . 
7. The chorus had just begun the second number . 
8. Their mothe r wouldn't let t hem go there again. 
9. Neither of the rugs ~ l arge enough. 
10. The parade _surely was a colorful sight . 
n. You had a really good . t a.n. 
12. Dan doesn't ·ride very well, does he? 
13. The fat bear walked queerly . 
14. Neither he nor his mother knows her. 
15. She invited the seventh grade a.nd us to her picnic. 
16. He acted strangelJ[ at the game . 
17. The poor man looked weary. 
18. He looked wearily at the tall gra ss. 
19. Were you going there today? 
20. Either she or her brother drives us to school. 
21. The milk sat outs~de so long that it was frozen. 
22. He must have · gone with his mother. 
23. , They have drunk all the lemonade . 
24. I didn't know my penci l was broken. 
25. I t has begun t o .rain. 
26. I have already written to her. 
27. She lay in bed all day yesterday . 
28. He hurt his back badly . 
29. His back felt bad all night. 
30. The new motor works satisfactorily. 
M Y 1950 
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